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 Cambria Heights School District / Core Foundations / Special Education 

 

Special Education Students 

Identify the total number of unduplicated special education students. 

 

Total students identified: 183 

 

Identification Method 

Identify the District's method for identifying students with specific learning disabilities. 

 

The Cambria Heights School District continues to follow all federal and state regulations for 
determination of a specific learning disability. The method utilized by the Cambria Heights SD is 
the traditional discrepancy model which places an emphasis on a student's intelligence level 

determined through a standardized Intellectual Quotient (IQ) assessment measure (which helps 
to clarify and define a student's strengths and weaknesses) and its comparison to the student's 
predicted and assessed achievement ability. This traditional model and method relies heavily on 

the gap between a student's intellectual ability and the student's actual achievement as 
determined through classroom performance, standardized assessment, interventions delivered 
through regular education, teacher input, and parent / caregiver input. 

Psycho-educational assessments consist of a battery of tests that will provide information to 
Team members regarding a student's overall abilities, particular learning style, information 

processing abilities, and academic / behavioral skills.  Additional information is derived related 
to short and long-term memory, sequencing abilities, language functioning, and processing 
speed.  Essentially, students generally demonstrate poor achievement for long periods of time 

to support a discrepancy or gap between their intellectual level and achievement 
levels.  Parent / Caregiver and staff input, a records review and observation(s) are used to rule 
out other factors as the primary cause of the student's failure to progress satisfactorily.  

To determine Specific Learning Disability the Team considers specific data analysis and 
documents whether the student does not achieve adequately for the student's age or does not 
meet State-approved grade-level standards when provided with learning experiences and 

scientifically based instruction appropriate for the student's age or State-approved grade-level 
standards and level of English language proficiency. The areas considered are oral expression, 
listening comprehension, written expression, basic reading skill, reading fluency skills, reading 

comprehension, mathematics calculation, and mathematics problem-solving. 
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Severe discrepancy between intellectual ability and achievement is documented, specifying 

pattern of strengths and weaknesses in performance, achievement relative to age, standards or 
intellectual development. Instructional strategies used, student-centered data collected, and 
whether the student's regular education instruction was delivered by qualified personnel are 

considered, analyzed and documented. Relevant medical findings and effects of the student's 
environment, culture, or economic background are also addressed by the team. Additionally the 
team explores whether learning / functional barriers are not primarily a result of: visual 

disability, hearing disability, motor disability, intellectual disability, emotional disturbance, 
cultural factors, environmental or economic disadvantage, or limited English proficiency. 

Cambria Heights SD Pre-referral Teams have seen great value in the Multi-Tiered Systems of 
Support (MTSS) / Response to Intervention and Instruction (RTII) model practices in helping 
identify barriers to student learning / functioning, employ research-based and validated 

interventions, monitor progress, and gather valuable data to analyze that may help the Team 
determine whether further evaluating the presence of a Learning Disability is warranted.  

Cambria Heights MTSS / RTII models utilize three steps or tiers.  If any student is struggling 

academically and/or emotionally, the first step is for the classroom teacher to choose and 
implement additional approaches (often collaborating with special education professionals) to 
help the student “work through” academic and/or behavioral barriers. If the student still does 

not make expected progress, a second level of intervention is implemented by the Team. 
Support teachers, Reading Specialists, Speech and Language Therapist, etc. takes a temporary 
direct or indirect role in this level of intervention.  Should the student still not make progress, a 

third level of more intensive interventions, such as individualized assessment and direct 
instruction in addition to regular and supplemental instruction, are implemented.    

The MTSS / RTII model implemented within the Cambria Heights School District is designed to 
reduce the "wait to fail" mentality by allowing students to be supported when a pattern of 
difficulty is first discovered. The Pre-referral model also provides more detailed information 

related to a student's strengths and weaknesses which are used to develop a more effective 
individual program for that student. There is less emphasis on standardized assessments such 
as an intelligence measure in determining whether the student demonstrates a specific learning 

disability.  

*It is important to note that the Cambria Heights SD MTSS/RTII support process is 

not used to delay referral for Evaluation in order to determine eligibility and need 
for formal Special Education services and supports. This process is available to all 
district students.   

Parents / Caregivers and others concerned about a child's performance in school are 
encouraged initiate the process.  Our communications with parents and caregivers (e.g. 

handbook, web site, newsletters, teacher correspondence, parent training) specifically describe 
how and who a concerned person may request assistance for a child. We have found 
that caregivers who know a child best can provide the most valuable information to school 

personnel in determining a plan of intervention and/or decision to evaluate for a potential 
disability. 
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Enrollment 

Review the Enrollment Difference Status. If necessary, describe how your district plans to 
address any significant disproportionalities. 

The data is publicly available via the PennData website. You can view your most recent 
report. The link 

is: https://penndata.hbg.psu.edu/PublicReporting/DataataGlance/tabid/2523/Default.aspx 

 

Source: 2016-2017 Special Education Data Report (Posted July 2017 by the Pennsylvania 
State Data Center. Percentages reflect enrollment of Cambria Heights School District students 

with eligibility and need for services and supports under IDEA and Pa Chapter 14 as of the 
December 1, 2016 Child Count. 

District enrollment data by Disability Category (according to the December 1, 2016 Child Count) 
was reviewed and analyzed by Planning Team Members. Disproportionality compared with 
percentages reported by the State of Pennsylvania LEA Average was determined in the 

Disability Categories of Specific Learning Disability and Speech or Language Impairment. 

Specific Learning Disability: 51.4% CHSD versus 41.8% Pennsylvania LEA Average. The 

Planning Team determined the 9.6% discrepancy to be attributed to an increased eligibility and 
need for students transitioning and enrolling within the district. The Team has also noted a 
trend in students in earlier grades meeting eligibility for Specific Learning Disability. 

Speech or Language Impairment: 19.7% CHSD versus 14.7% Pennsylvania LEA Average. The 
Planning Team determined the 5.0% discrepancy reflects a traditional district trend. The Team 
believes the 19.7% accurately represents the need of our current district student enrollment. 

The Planning Team also reviewed District data related to Race / Ethnicity Enrollment and 
Students Identified with Disability Category Enrollment. No statistical disproportionality exists in 

this area.  

 

 

 

 

https://penndata.hbg.psu.edu/PublicReporting/DataataGlance/tabid/2523/Default.aspx


Proposed CHSD Special Education Plan 2018 – 2021 Draft for Public Review  

 

 

Non-Resident Students Oversight 

1. How does the District meet its obligation under Section 1306 of the Public School Code as 

the host District at each location? 

2. How does the District ensure that students are receiving a free appropriate public education 
(FAPE) in the least restrictive environment (LRE)? 

3. What problems or barriers exist which limit the District's ability to meet its obligations under 

Section 1306 of the Public School Code? 

 

The Cambria Heights School District strives to ensure that nonresident children residing within 

the district have access to the same educational programs, services and opportunities provided 
to other district students. The District maintains communication s and professional relationships 
with any agency service providers who may house nonresident students within our district.   

1. The Cambria Heights School District is not currently a host entity.  If we were a host district, 
we would meet our obligation under Section 1306 by availing the CHSD Director of Special 

Education and Student Services, School Psychologist and other relevant CHSD Specialists to 
meet with educational staff from the facilities to make sure that all special education processes 
and paperwork completed in compliance with IDEA requirements. Our District Resources would 

also promptly update facility staff on any updates related to compliance, and would schedule 
opportunities to discuss educating students within District programming. Additional 
collaborations would be scheduled with facility staff to promote more inclusive opportunities 
throughout the various District Communities and within additional District-sponsored events / 

activities.  Collaboration with Appalachia Intermediate Unit 08 would also be requested to 
further promote educational and inclusive opportunities and/or address specific and unique 
strengths / needs students may demonstrate. 

2. For a child with a disability with an IEP or Service Agreement, when not prohibited by court 
order, Cambria Heights School District considers the educational placement options to educate 

the student in the district’s public schools. If the host district and parent through the IEP or 
Service Agreement process determine that an alternative educational setting will appropriately 
address the student’s educational needs, Cambria Heights School District provides the student 

with a Free Appropriate Public Education (FAPE) and any needed special education or services 
consistent with 22 PA Code Chapter 14 and the IDEA or with 22 PA Code Chapter 15 and §504 
of the Rehabilitation Act. For students eligible for services under Chapter 14, this means 

Cambria Heights School District makes decisions regarding the goals, specially designed 
instruction, and educational placement for each student through the IEP Team process. 
Similarly, the district confers or meets with the family to develop a Service Agreement for a 

student with a “disabling condition” pursuant to Pa Chapter 15. 

In addition to ensuring that an appropriate educational program is provided, Cambria Heights 

School District has Child Find responsibility for children “thought-to-be” eligible for special 
education services and/or accommodations within the district’s jurisdiction. This responsibility 
includes locating, identifying, and evaluating all §1306 students with suspected disabilities, 
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including but not limited to evaluating students for whom a request for an evaluation has been 

made. In fulfilling the Child Find obligation, the district cannot rely entirely on information from 
the facility, but must make independent efforts to ascertain whether eligible students are 
present. If the district suspects that a child may be eligible for special education or for a Service 

Agreement under 22 PA Code Chapter 15, the district must seek informed consent to initiate 
evaluation procedures from an individual who meets the definition of parent in the IDEA, a 
surrogate parent appointed by the host district, or a person appointed by a court to provide 

such consent.  

If a child who is impacted by a disabling condition determined under Section 504 or is identified 

by a school district as thought-to-be disabled and in possible need of specially designed 
instruction under IDEA and Pa Chapter 14, the Cambria Heights School District will procedurally 
move forward with a special education evaluation under IDEA and Pa Chapter 14. One 

indication that a child is thought to-be-eligible may include a determination by the Cambria 
Heights School District, parent, or a professional that the child’s educational needs cannot be 
met appropriately without supports in a regular public school setting. 

For children suspected as IDEA eligible students, Cambria Heights School District will maintain 
contact with the student’s district of residence for the purpose of keeping the district of 
residence informed of its plans for educating the student and seeking the advice of that district 

with respect to the student. If the student has an IEP from the previous school district, the 
Cambria Heights School District will promptly convene an IEP meeting to determine whether the 
child’s IEP should be revised, whether the student can be educated in the public schools of the 

host district, or whether some other placement option is appropriate for the child. If the child’s 
parent cannot attend the IEP meeting in person, the district will take steps to ensure that the 
parents are included in the IEP meeting, including informing parents they can participate 

through a teleconference call or other appropriate means in the same way the district would 
facilitate the participation of the parents of its resident children. Until a new IEP is developed 
for the child by the IEP team including the parent, the child must receive services comparable 

to those in the existing IEP. The district will monitor the educational progress and reviewing 
educational services for the student on a continuous basis and at least as often as report cards 
are issued. The district will maintain contact with the resident school district with respect to the 

student’s placement and progress. 

3. No problems or barriers currently exist within the Cambria Heights School District to limit the 

district's ability to meet its obligations under 1306 due to not having any identifiable facilities or 
students under the provision of Section 1306.  If we were a host district and a barrier did 
present, District Administration and Professionals would collaborate with facility staff and seek 

advisement from Specialists at Appalachia Intermediate Unit 08 to develop a plan to reduce / 
eliminate the barrier. Our goal would be to provide access and opportunities for education and 
inclusive opportunities within Cambria Heights School District Programs.  

We would not foresee any barriers, as the Cambria Heights School District has served host to 
facilities (1306 entities) in the past and has utilized open communication and collaboration with 

educational, county and advocacy agencies to provide supports and appropriate programming 
for all students living within and enrolled in our district. 

 



Proposed CHSD Special Education Plan 2018 – 2021 Draft for Public Review  

 

 

 

Incarcerated Students Oversight 

Describe the system of oversight the District would implement to ensure that all 
incarcerated students who may be eligible for special education are located, identified, 
evaluated and when deemed eligible, are offered a free appropriate public education 
(FAPE). 

 

The Cambria Heights School District takes responsibility to ensure that a Free Appropriate Public 
Education (FAPE) is offered to each student who is eligible for special education within a 

correctional facility. Specifically, the Cambria Heights District is required to provide special 
education services to incarcerated school aged youth in addition to complying with "Child Find" 
obligations under IDEA. The District also utilizes appropriate evaluation procedures and 

diagnostic screening instruments to determine the eligibility and educational needs of inmates. 
The District also implements and reviews timely and appropriate Individual Education Programs 
(IEPs) for eligible students in accordance with federal and state regulations, including 

compliance with procedural safeguards, and provides FAPE in accordance to the IEP. 

Although the Cambria Heights School District does not currently have any students who are 

incarcerated and in need of educational services, the district is well prepared to make sure a 
district student incarcerated receives FAPE including special education services to meet their 
needs.  Contact with prisons and juvenile facilities is maintained and students needing services 

are tracked collaboratively through the district and Appalachia Intermediate Unit 08.  IU08 
provides educational services to students incarcerated locally. 
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Least Restrictive Environment 

1. Describe the District procedures, which ensure that, to the maximum extent appropriate, 
children with disabilities, including those in private institutions, are educated with non-
disabled children, and that removal from the regular education environment only occurs 
when education in that setting with supplementary aids and services, cannot be achieved 

satisfactorily. 

2. Describe how the District is replicating successful programs, evidence-based models, and 
other PDE sponsored initiatives to enhance or expand the continuum of supports/services 
and education placement options available within the District to support students with 
disabilities access the general education curriculum in the least restrictive environment 
(LRE). (Provide information describing the manner in which the District utilizes site-based 
training, consultation and technical assistance opportunities available through PDE/PaTTAN, 
or other public or private agencies.) 

3. Refer to and discuss the SPP targets and the district's percentages in the Indicator 5 section 
- Educational Environments. Also discuss the number of students placed out of the district 
and how those placements were determined to assure that LRE requirements are met. 

 

1. Cambria Heights School District supports an inclusive rationale that recognizes that each 
student is a distinctive individual with specific strengths and/or needs, and recognizes that all 

children learn at different rates and require specialized resources to match his/her 
needs.  Access to regular education environments and to instructional opportunities and 
experiences for all district students is a primary focus of Cambria Heights SD Supportive and 

Planning Teams.  Resources are projected, budgeted and secured to provide opportunities for 
all district students to have appropriate access to the general education curriculum. The 
Cambria Heights Board of Directors, Superintendent, Administrators and Teachers collaborate in 

developing building / grade-level budgets in order to provide needed supplementary aids and 
services for district students.  

Source: 2016-2017 Special Education Data Report (Posted July 2017 by the Pennsylvania 
State Data Center. Percentages reflect enrollment of Cambria Heights School District students 
with eligibility and need for services and supports under IDEA and Pa Chapter 14 as of the 

December 1, 2016 Child Count. 

Educational Environment Data (according to the December 1, 2016 Child Count) was 

reviewed and analyzed by Planning Team Members. Compared to the Pennsylvania LEA 
Average of    62.4 % of students receiving Special Education Services and Supports Inside of 
the Regular Education Class 80% or more of the school day, 94% of Cambria Heights School 

District students receive Special Education Services inside the Regular Education Class 80% or 
more. This is a point of consistent strength for the Cambria Heights School District. The 
Planning Team believes this percentage of service delivery reflects the district’s ongoing 
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commitment to strong instructional and inclusive practices, strategies and professional 

development. The funding and support for Supplementary Aides & Services to reduce or 
eliminate barriers and increase access for all CHSD students to learn and contribute to the 
educational community is a source of great pride and accomplishment for district stakeholders.  

Planning and positive collaboration between Cambria Heights SD administrators and specialists 
have been successful in creating a district-wide planning process that promotes careful 

consideration of the least restrictive environment at all student levels.  Building principals work 
closely with the Director of Special Education and support teachers to create master schedules 
that are flexible and responsive to the individual needs of our students.  At the Elementary and 

Middle Schools, grade-level teachers are required to schedule Reading, Math, and English 
classes at common times in order to allow for Learning Support, Title I, Reading Specialist(s) 
and other Related Services Personnel to have opportunities to “push-in” to regular education 

learning environments  and provide supports needed for students to benefit most from the 
general education curriculum.  This scheduling also allows for flexibility in scheduling resource 
times (or times for itinerant support teachers) that does not impede a student's access to the 
general education curriculum or miss socialization and cooperative learning opportunities with 

peers.  Flexible grouping is also utilized when more intensive student needs within general 
education classes are necessary.  

Effective Pre-referral interventions (e.g. Early Intervening / Response to Intervention and 
Instruction RTII /MTSS, Educational Support Teams), professional development, and utilization 
of research-based and validated practices are priorities and strengths within our district.  In the 

areas of assessment and instruction, we have supplemented the existing curriculum with 
research-based and validated Reading assessments (e.g. PLATO / Edu Planet, DRA, AIMSweb 
Progress Monitoring Probes, “Core” Curriculum-Based Assessment), instructional programs (e.g. 

Standards-Aligned System Resource Materials, Orton-Gillingham, Linda-Mood, Wilson Multi-
Sensory Reading Programs), and educational software (e.g. Edu Planet, My Access, Study 
Island, Google Classroom).  Increasing numbers of students needing academic or behavioral 

supports have access to support staff / research-based interventions.  In turn, students with 
special needs have more access to the general education teachers, curriculum and 
classrooms.  This has led our district into a strong instructional movement toward focused 

instruction and assessment to meet the needs of students at all ability levels.   

2. Cambria Heights will participate in focused and sustained professional development utilizing 

focus groups / professional dialogue, and direct training workshops addressing research-based 
and validated methods to improve the quality of instruction to meet the needs of students with 
disabilities participating in the general education curriculum. The district will utilize the research-

based and validated resources to facilitate professional dialogue and help professional staff 
provide effective instruction to all Cambria Heights students. Professional and administrative 
staff have already been trained in components of the Supplementary Aids and Services (SaS) 

Considerations Process in which participants learned to examine student and environmental 
data to develop a specific student and learning environment profile. Participants then worked in 
groups to project potential barriers to access to the general education curriculum and regular 

education setting, and then recommend strategies to overcome these barriers. Emphasis was 
placed on appropriate planning and evaluation of supports. 
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Teachers providing supports to district students with special needs continue to writing 
standards-based IEP's and collaborate with their regular education colleagues to utilize various 

methods of assessment and instruction to meet unique strengths and needs of all district 
students.  Additionally, support teachers have adjusted their progress monitoring methods to 
assess how students with special needs are progressing on their instructional level and within 

the general grade-level curriculum with specially designed instruction / supplementary aids and 
supports.  Progress data provides IEP Teams with baseline and benchmark data to drive 
individualized instruction, and data needed to make adjustments / revisions to supports and 

services.  Teachers and administration have taken the time to communicate to parents and 
guardians this departure from the "traditional" IEP writing process, and show them the benefits 
of accessing the general curriculum.  Using alternative curricular materials and using progress 

monitoring probes geared toward lower reading/content levels may have given the impression 
of progress, but our new methods have been a way to show that skills learned can be 
generalized and used effectively in interacting with grade-level content standards. 
 

Options to assist students in need are actively pursued internally.  At times our district needs to 
reach out to agency and supports outside of the school. Cambria Heights welcomes and 
currently maintains a relationship with several agencies that provide mental health and 

behavioral support services throughout the district.  Therapeutic services and interventions 
brought into the school environment help many students to be successful in their home 
school.  Agency and school staff collaborate to develop and implement positive intervention 

plans, and share in the responsibility to evaluate and revise these plans as needed to assist 
students.  Cambria Heights also contracts a School Social Worker to assist students, families, 
and staff to navigate medical assistance and outside supports available to assist students to be 

successful in the home school environment.   
 
Even when an IEP or Intervention Team works hard utilizing every available support, on rare 

occasions an alternative education placement is necessary to provide the needed intensity of 
support to help a student.  Our district has made it a practice to immediately plan for a 
student's transition back to their home school environment.  This conscious planning has led 

to more successful transitions for students returning from more restrictive programs.  

Comprehensive Implementation of the Supplementary Aids and Services 

Considerations Process: 

The Cambria Heights School District provides a full range of Supplementary Aids and Services 

that reflect the four categories identified in research (Etscheidt & Barlett, 1999), and 
recommended by the Pennsylvania Department of Education:  Collaborative, Instructional, 
Physical, and Social-Behavioral.  The supplementary aids and services utilized within our 

district are as varied and unique as the students that compose our student body. *The starting 
point for all Supportive Teams is the Provision of Supplementary Aids and Services Only in 
Regular Education Settings. 
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The Cambria Heights School District ensures that when a student is eligible and in need of 
formal supports through special education and the development and implementation of an 

Individualized Education Program, a Continuum of Services is carefully considered by 
Planning Teams to assure all district students with disabilities have access to the general 
education curriculum and an education alongside non-disabled peers.  

Provision of Special Education Services / Supports at the Itinerant Level (In the 
Regular Education Learning Environment for 80% or more of the School Day: 

The Provision of “Push-In” Special Education Services and Supports in Regular 
Education Learning Environments: 

IEP Teams first consider least restrictive services and supports needed to help a student with a 
need for specially designed instruction benefit from instruction in regular education classes.  In 

many areas, students are able to participate and progress within general education with 
specially designed instruction implemented by the general education teacher (e.g. classroom 
interventions such as seating near where the teacher does most of their teaching, provision of 
written notes, standing while completing independent work etc.) 

The next level of support is specially designed, supplemental instruction provided in the general 
education environment by a special education teacher.  The teacher may work directly with a 

student with a disability to provide support in a general education classroom (e.g. co-teaching, 
small groups within a class, etc.), and/or indirectly with the student's general education teacher 
to adjust the learning environment, curriculum, and/or instructional and assessment techniques 

to meet the student's individual needs (e.g. co-planning with the special education teacher or 
reading specialist in “Tiering” instruction and modifying methods of assessment).  The district 
has implemented Co-teaching instruction, primarily in Reading and Mathematics, at all building 

levels.  Scheduling has been completed administratively to allow for common planning times. 

Provision of Special Education Services / Supports at the Supplementary Level (In 

the Regular Education Learning Environment for 40% of the School Day or more): 

Student needs may require special class services outside of the general education 

classroom.  Instruction in resource environments may be necessary to reinforce concepts, 
provide additional opportunities for skill development, and/or to provide the accommodations 
necessary for the student to progress.  Resource teachers at Cambria Heights are encouraged 

to maintain the integrity of the general education curriculum in resource settings by 
supplementing curricular materials and assessment measures.  Special class ratios are kept 
small, and a goal to move the student successfully back into the general education classroom is 

a priority. 
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Provision of Special Education Services / Supports at the Full-time Level (In the 
Regular Education Learning Environment for less than 40% of the School Day): 

Cambria Heights students requiring specialized instruction that can best be accomplished in a 
self-contained setting and may require additional adult support due to academic and/or 

behavior management needs often attend IU08 multi-district classes housed within our or a 
neighboring school / general education environment.  Students are included to the maximum 
extent within these environments.  IEP Teams consider and plan for transition to a less 

restrictive setting when appropriate.  (Example:  District students attending Life Skills Support, 
Multiple Disabilities Support, and Emotional Support Programming) 

Provision of Special Education Services / Supports within a Specialized School or 
Approved Private Program: 

Some district students require highly individualized instruction and intervention, intensive 
behavior management, and adult supervision that can best be accomplished in a self-contained 
/ therapeutic setting outside of a traditional school setting.  IEP Teams again consider a plan for 
transition to a less restrictive setting when appropriate.  (Example:  District student(s) attending 

a private Autistic / Multiple Disabilities Support Program, Partial Hospitalization Program, 
Residential Treatment, etc.) 

Provision of Temporary Special Education Services / Supports in the Home or 
Hospital: 

Some district students may temporarily require supports and services in this setting to address 
extreme and/or health-related needs.  Transition to a less restrictive setting as soon as possible 
is the goal of the IEP Team. 

Service/Resource  Descriptions   

Collaborative: 

Principal’s at all three buildings design master schedules to provide time for 

teachers and support staff to meet in order to discuss and evaluate student 
needs and interventions. Parents and students are involved in this process in all 
three buildings. Cambria Heights faculty have received ongoing training in co-

planning and co-teaching techniques. Agency (e.g. Behavior Specialists, Assistive 
Technology Consults) and Specialized Staff (e.g. Physical and Occupational 
Therapists, Social Worker, etc.) regularly meet with instructional teams to 

update them on the most effective techniques to assist students and their 
families. Training modules are available on the district website for those 
individuals (including parents / caregivers) to continue to expand their 

knowledge in these areas and to develop sound strategies for implementation. 
"Stakeholders" in a student's life (e.g. parents, guardians, foster parents, agency 
personnel, etc.) consistently participate in IEP and Pre-referral meetings. Their 

input is valued and documented. The following "Teams" are in place and utilized 
within the district to provide a forum for collaboration and parent / family 
support: Early Intervening Teams at the Elementary, Middle, and High School. 
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Additionally, C.O.P.E. and Student Assistance Teams are utilized at the Middle 

and High School. Additionally our district collaborates with individuals from 
supportive agencies, the business community, and higher education to help our 
students in their successful transition to adulthood. 

Instructional: 

 

The district has taken strides to provide professional development to staff in 

effective teaching methods and utilizing appropriate supplementary aids and 
services to provide maximum access for all students to the general curriculum. 
Administrative emphasis is placed on quality teaching, as well as strategies to 

best managing a differentiated classroom.  

Through "Walk-through" Observations, administrators report to the author that 

alternative methods of delivering instruction and evaluating progress are 
consistently utilized in district classrooms. *Students no longer need to "have an 
IEP" in order to demonstrate their learning in alternative ways (e.g. hands-on 
demonstration, answering verbally, typing answers, etc.) 

Through quality teaching and differentiation teachers at Cambria Heights have 
discovered that all students benefit from creative means of delivering and 

assessing knowledge and skills (e.g. repeating directions, pre-teaching, oral 
responses to assessment prompts, etc.). Learning and other support teachers 
work closely with general education teachers to review curricular expectations, 

and making any adjustments or adding reinforcing materials to supplement 
instruction in order to not only provide students access to the general 
curriculum, but also allow them to realistically progress toward their IEP goals. 

Research-based and validated instructional and assessment materials are used 
to supplement the general curriculum. For example, a student may receive direct 

Reading instruction using Corrective Reading / Reading Mastery, or Orton-
Gillingham materials in addition to participating in a differentiated Reading class 
with their peers. Computer-based Assessments such as PLATO and MyAccess 

have enabled our teachers to provide students real-time feedback and an 
alternative from traditional paper and pencil tools. District teachers utilize 
technology to vary instructional presentations to students. Smart Boards also 

allow our students to directly interact with materials. Technology also benefits 
students in assessment where they can view their results and receive feedback 
instantaneously. Needed alternate materials are provided to district students to 

further provide access the general curriculum (e.g. texts on tape, font enlarging 
software, augmentative communication devices purchased through ACCESS 
funds and on loan from PaTTAN, etc.). 
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Physical: 

 

Adaptations to the school environments to meet students' needs occur daily 
within Cambria Heights School District. Beginning with transportation to and 

from school buildings and activities, the district contracts through IU08 and Tri-
County Transportation to provide for these needs (e.g. wheelchair accessible 
vans, lifts, transportation assistants, etc.) Within the school environment, 

numerous adaptations and modifications are made to ensure all students a 
comfortable and safe learning environment (e.g. elevator access, evacuation 
chairs in stairways, accessible lockers and restrooms, modified desks, etc.) 

Educational and technical specialists (IU08 Physical and Occupational Therapists, 
Hearing and Vision Support Teachers / Consultants, Electric Wheelchair 
Technicians, etc.) will promptly notify the Administration or Special Education 

Office of the need for supportive / adaptive equipment. Purchase orders are 
generated, and the equipment is ordered. These specialists will then update and 
in-service students, parents, faculty and staff in the appropriate and safe use of 
adaptive equipment. Adaptive equipment is also utilized to help students access 

extracurricular activities (e.g. lift utilized to help students in and out of the 
swimming pool located in the high school). Any and all arrangements are made 
to ensure that each student has the opportunity to participate in extracurricular 

activities and events. District teachers and support staff also have been trained 
and encouraged to be conscious of environmental factors that may be disruptive 
to students with specific needs (e.g. student's proximity to a working heater/fan, 

windows, etc.) 

Social-
Behavioral: 

 

The Cambria Heights School District strives to provide positive behavioral 
supports to increase appropriate behavior and reduce disruptive behavior. In 
addition to communicated expectations, appropriate staff modeling, and "moral-

building" programs implemented district-wide, providing positive supports to 
prevent and address inappropriate behaviors has been a focal point for our 
district early intervening and student-assistance teams. Early Intervening Teams 

at each building are comprised of support staff that are knowledgeable in 
student behavior and appropriate means to assess needs, develop positive 
plans, and evaluate progress. These team members typically include: an 

administrative representative, a school counselor, the school psychologist, the 
district emotional support teacher, the autistic support teacher, as well as 
agency personnel such as therapists / BSCs which offer insight and 

recommendations to provide positive behavioral supports. 

The district also contracts a school social worker to serve as liaison between 

family, school, and agencies to ensure a consistent and cohesive intervention 
plan for students in need of behavioral supports. Team members assist teachers 
and support staff identify any student displaying patterns of behaviors that are 

disruptive or interfering with their ability to learn and function appropriately 
within the school environment. Functional Behavioral Assessments (FBA) are 
conducted to define student behavioral difficulties, gather the data needed to 
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identify any variables that are reinforcing the behavior, as well as the baseline 

data needed to appropriately develop a positive behavior intervention plan to 
assist the student. When an intervention plan is proposed, the team enlists the 
help of the family, and designates a time for implementation and time to 

reconvene to evaluate the effectiveness of the plan. Conducting FBA's and 
developing individualized behavior support plans have been successful at all 
building levels in providing a cooperative and systematic intervention to address 

behavioral and emotional needs. 

  

 

Source: 2016-2017 Special Education Data Report (Posted July 2017 by the Pennsylvania 

State Data Center.) Percentages reflect enrollment of Cambria Heights School District students 
with eligibility and need for services and supports under IDEA and Pa Chapter 14 as of the 
December 1, 2016 Child Count. 

3. Educational Environment (SPP) Data (according to the December 1, 2016 Child Count) 
was reviewed and analyzed by Planning Team Members. Compared to the Pennsylvania LEA 
Average of    62.4 % of students receiving Special Education Services and Supports Inside of 

the Regular Education Class 80% or more of the school day, 94% of Cambria Heights School 
District students receive Special Education Services Inside the Regular Education Class 80% or 
more. This is a point of consistent strength for the Cambria Heights School District. The 

Planning Team believes this percentage of service delivery reflects the district’s ongoing 
commitment to strong instructional and inclusive practices, strategies and professional 
development. The funding and support for Supplementary Aides & Services to reduce or 

eliminate barriers and increase access for all CHSD students to learn and contribute to the 
educational community is a source of great pride and accomplishment for district stakeholders.  
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Behavior Support Services 

1. Provide a summary of the District policy on behavioral support services including, but not 

limited to, the school wide positive behavior supports (PBS). 

2. Describe training provided to staff in the use of positive behavior supports, de-escalation 

techniques and responses to behavior that may require immediate intervention. 

3. If the district also has School-Based Behavioral Health Services, please discuss it. 

 

1. Preventative and Positive Behavioral Supports designed and provided to all Cambria Heights 
School District students is a source of pride for professionals and Planning Team Members. 
Through ongoing Professional Development, Administrative emphasis and active planning, 

district-wide pre-referral processes and interventions and building-level / developmentally 
appropriate systems are implemented to support district students. The Cambria Heights 
Elementary has initiated a building-wide "Lift Me Up" Program that utilizes the hallmark 

components of a PBS system (emphasizing positive characteristics and actions, providing an 
instructional and reinforcement component to teach appropriate social, problem-solving and 
conflict-resolution skills, etc.) The Cambria Heights Middle School implements a C.O.P.E. 

program that also defines and emphasizes appropriate social, coping, cooperative skills, etc. 
This program places a strong emphasis on both Peer and Teacher Mentorship. District students 
are provided structured and safe times to discuss and work through the complex "life-variables" 

unique to many students in this developmental age range. The Cambria Heights High School 
continues the positive advisory components of the Middle School Program, and also adds 
additional student-specific guidance as students work toward post-school aspirations. A 

Student-Assistance Program and cooperative agreements with County Agencies provide an 
additional supportive "layer" for students at this developmental level. The Cambria Heights 
School District has continued its agreement with agencies to provide in-school Mental Health 

Assessment and Counseling, Parenting Counseling and Substance Abuse Assessment and 
Counseling. District and Building Level Support Systems are designed to place emphasis on 
positive behaviors and decision-making, with many levels of support to assist district students in 

their times of need. 

The 2017-2018 School Year has brought a District-Wide Emphasis on Positive Behavioral 

Supports, Deescalation Techniques and Non-Violent Crisis Intervention Team Response to 
support district students.  

Responsibility and Expectations for all District and Related Service Personnel Working with 

Cambria Heights Students 

District Positive Behavioral Intervention Processes (including NCI) are designed to provide 

school (and other supportive) professionals a process and recommended skills and strategies 
to: Provide a safe & supportive environment. Observe, acknowledge and support students 
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exhibiting changes in behavior and signs of escalation (e.g., anxiety, verbal or physical 

responses, etc.). Determine patterns of events and/or situations that “trigger” potential 
escalation through data recording and analysis (Functional Behavioral Assessment – FBA & 
Positive Behavior Support / Intervention Planning- PBSP). Provide specific supports to support 

students in each stage of crisis (Defined in NCI Model: 1. Anxiety = Supportive Approach, 2. 
Defensive = Directive Approach, 3. Acting-Out = De-escalation Strategies & NCI Techniques for 
those Certified & 4. Tension Reduction = Therapeutic Rapport) 

Cambria Heights School District Policy Review: 

Policy (113.1 - Discipline of Students with Disabilities) states that: "when necessary, behavior 
support programs shall be developed and maintained for students with disabilities in order to 
promote and strengthen desirable behaviors and reduce identified inappropriate behaviors". The 

Cambria Heights Behavior Support Policy (113.2.) specifies the use of positive behavior support. 
The policy is designed enable students with special needs who need behavioral supports, "to 
benefit from their free appropriate education program (FAPE) within the least restrictive 
environment (LRE)...” Guidelines include techniques to modify the contextual influences of 

behavior, teach socially appropriate alternative skills, reinforcement of desired behaviors, 
utilizing least to most hierarchy of strategies, development of behavior support plans, 
conducting functional behavior assessments, and evaluating positive interventions. Behavior 

support plans developed must be designed and implemented with PDE Guidelines for Effective 
Behavior Support. The types of interventions chosen are to be as least intrusive as necessary, 
and "aversive techniques, restraints or discipline procedures may not be used as a substitute for 

a behavior management program". 

Policy and procedure are clear and comply with Title 22 Sec. 14.133. The types of interventions 

chosen are to be as least intrusive as necessary, and "aversive techniques, restraints or 
discipline procedures may not be used as a substitute for a behavior management program". As 
we expand our Response to Intervention and Instruction Model district-wide, behavioral 

supports will be emphasized. Levels of academic supports and intervention levels have been 
established K-12. Training will be necessary to ensure behavioral supports and intervention 
levels will expand beyond small support teams. The Cambria Heights Behavior Management 

Policy (113.2.) specifies the use of positive behavior support.  The policy is designed enable 
students with special needs who need behavioral supports, "to benefit from their free 
appropriate education program (FAPE) within the least restrictive environment 

(LRE)...”  Guidelines include techniques to modify the contextual influences of behavior, teach 
socially appropriate alternative skills, reinforcement of desired behaviors, utilizing least to most 
hierarchy of strategies, development of behavior support plans, conducting functional behavior 

assessments, and evaluating positive interventions.  Behavior support plans developed must be 
designed and implemented with PDE Guidelines for Effective Behavior Support.  The types of 
interventions chosen are to be as least intrusive as necessary, and "aversive techniques, 

restraints or discipline procedures may not be used as a substitute for a behavior management 
program". 
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The Cambria Heights School District has also developed a flow-chart procedure to be utilized by 
district professionals for students with IEP's who are in need of positive behavior supports. 

Procedures reflect policy summarized above and Chapter 14 requirements. Uses of restraints, 
reflecting Chapter 14 Regulations, are also specified in this procedure. 

The following procedures for students with IEP’s who need behavior support programs or plans 
reflect Cambria Heights School District Behavior Support policy #113.2 and Chapter 14 
requirements: 

Student demonstrates a need for behavior support* (for behavior that impedes their learning or 
that of others): 1. Data are collected by Cambria Heights Designee. IEP team analyzes data & 

completes a Functional Behavior Assessment (FBA). 2. IEP team develops a positive behavior 
support plan (PBSP). 3. Plan elements embedded in IEP Present Levels, Goals, & Specially 
Designed Instruction. 5. If the plan includes the use of restraint, the parent must give 
consent.6. The plan must specify how restraint will be eliminated through the application of 

positive behavior support. 7. Parent also provided written notice. After written notice, parent 
may agree in writing to waive the meeting. 8. Incident report completed by Cambria Heights 
Designee. 9. Based on the data, the IEP team decides to complete a functional behavior 

assessment; conduct a reevaluation; develop a new or revise the current plan; or change the 
student’s placement. 10. Students with behavior support plans who are referred to law 
enforcement are to have an updated FBA & behavior support plan. 

2. Ongoing Cambria Heights District Professional Development and Consultation: 

Most all Cambria Heights Professional Staff & Related Service Providers (e.g., Transportation 
Personnel, Agency Personnel, etc.) have been provided Professional Development Training and 
Resources in Student Positive Behavioral Support Strategies (e.g., Respectful Student 

Interaction, Active Observation, Data Recording / Analysis, Supportive Student 
Acknowledgement and De-escalation Techniques). Trainings, Resources and Consultation 
have been provided through Cambria Heights, Intermediate Unit, PaTTAN and Agency 

Specialists. Deescalation and Nonviolent Crisis Intervention Professional Development is offered 
to District and Related Services Professionals annually. Training objectives include Preventative 
(e.g., nonverbal techniques useful in the prevention of acting out behavior, verbal techniques to 

be implemented when de-escalation of verbal acting out is necessary, and physical personal 
safety techniques to avoid student and staff injury if behavior escalates to a physical level) and 
Therapeutic Physical Intervention (e.g., physical control and restraint techniques to be 

implemented when physical intervention is necessary, team intervention strategies and 
techniques, and therapeutic Postvention techniques) techniques to ensure the care, welfare, 
safety, and security of student and staff.  

Professional development conducted by the School Psychologist, Emotional and Autistic Support 
Teachers, and Director focus on how to observe for signs of anxiety/distress in students at 

different developmental levels, how to acknowledge and intervene supportively, and then how 
to advise other school professionals to follow up with the student. The following is an example 
of training content used this school year: 
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Children typically follow behavioral level “stages” as they escalate to a crisis level. When 
individuals entrusted with the care of these students observe these behavioral levels, their 

supportive response can positively influence the outcome of a potential conflict, and stop it from 
escalating into a crisis situation. Recommendations of appropriate response: 

I. Anxiety Stage: The student is observed to be “different” or is displaying misdirected energy. For 
example, a student who is usually quiet or reserved on the morning van run is now muttering to herself, 
talking non-stop to her peers, fidgeting, or wringing her hands. 

Recommended Response:  Be Attentive, Supportive and Non-judgmental. Respectfully approach the 
student. Be aware of how close you are to them, as too close or too far may cause unintended 
escalation. Watch your body positioning and “language” (not getting in their face or personal space). 
When speaking to the student use a lower volume and slower cadence, as well as being careful not to be 
condescending or sarcastic. Acknowledge the student is anxious or having a problem, offer your 
assistance. Model appropriate behavior, adopt a supportive attitude. Gather information through non-
evasive questions. Realize that this is the best time to isolate the student to offer support. 

II. Defensive Stage: Moving beyond a stage of anxiety, the student is observed to act-out verbally. For 
example a student may begin yelling, using profanity, making inappropriate and disrespectful comments, 
make threats to do harm to self or other(s), or otherwise challenge an authority figure. 

Recommended Response: Be Directive. Stay calm and be “unimpressed” at the use of language or tone. 
Avoid being pulled into a “power-struggle” and arguing with the student. Always give a student a choice 
or “way out” by offering appropriate alternatives. Calmly communicate consequence for continued 
negative behavior and follow through promptly. 

Specifics on Types of Verbal Acting-Out and Recommended Interventions: A. Questioning (Clarification): 
the student asks for information necessary to comply with your directive. Recommended Response: Give 
the information needed calmly and move on. B. Questioning (Challenging): the student asks an off-topic 
or silly question in attempt to disrupt an activity or situation. Recommended Response: Be non-
emotional! Be cautious not to give a “disgusted” facial expression or make a sarcastic comment. This 
gives the student the reaction they are seeking.  *Ignore the question, not “skipping a beat”, or “matter 
of fact-ly” offer time after class to answer and then move on. Giving an answer to an off-topic question 
will not often lead to compliance. If the student continues to disrupt and they have not responded to 
your ignoring or alternative choice, consequences will need to be calmly communicated and promptly 
followed through upon. C. Refusal: the student chooses not to comply with your directive by ignoring, 
saying “no” or another inappropriate response. Recommended Response: Again be “non-emotional”, 
being aware of your facial expression and body language. Don’t “take the bait” and be pulled into a 
power-struggle with the student. Privately and calmly give the student an alternative choice or “way 
out”. Allow approximately 5 to 8 seconds for a compliant response. Use “if…then…” or “when…then…” 
statements to communicate an established consequence for continued non-compliance / negative 
behavior. *This puts responsibility on the student. D. Verbal Release: the student begins to lose control, 
yelling, swearing, and making disrespectful or derogatory comments. Recommended Response: Stay 
calm! Often allowing a student to “vent” when agitated may be all that is needed to stop a situation 
from escalating into a crisis. Consider using a “softer” voice in response to a student’s louder voice. 
Allow a student time to calm and regain control before discussing acceptable alternatives or 
consequences. E. Intimidation: student threatens to harm self, others, or supervising personnel. 
Recommended Response: Stay calm and unemotional. Some students may make a verbal threat and not 
show signs of physical escalation. Allow the student time to calm and refrain from engaging them 
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verbally at this point. Some students will recognize their error and become quiet. Responding 
immediately to a threat from a student with a “counter” threat of a consequence will often give the 
student no perceived “way out”, and will most often escalate the conflict. Appropriate personnel should 
be notified of the threatening statements, and procedures and consequences according to policy should 
be followed through upon.   

3. The Cambria Heights School District relies on a variety of resources to meet the psychological 
counseling needs of all student in the LEA. Resources have included the use of qualified school 

personnel such as school counselors, school nurses, the district emotional support teacher, 
school social worker, and the school psychologist. Typically our district utilizes "in-house" 
specialists (e.g., Guidance Counselors, Emotional Support Teacher, School Psychologist, Parents 

of student with a disability) and other local specialists (e.g., Autistic Support Teacher, School 
Social Worker, IU08 Specialists and Consultants, and Agency Specialists) to provide professional 
development to district personnel. Updated training resources from PaTTAN are maintained by 

the School Psychologist and Director of Special Education. Trainings are announced to staff, and 
funds allocated for staff to attend trainings provided through IU08, PaTTAN, etc. As part of our  

Response to Intervention and instruction efforts, positive behavioral interventions at Tier I-III 
have been evaluated and revised to bring more supports to district students (with and without 
documented disabilities) in need. This initiative was headed by the Early Intervening 

Teacher/Coordinator, School Psychologist, Superintendent, and Director of Special Education. 

Schools within the Cambria Heights School District were approved as “Satellite” sites for 

Outpatient Therapy Services through a local mental health agency. Two agency therapists are 
assigned to our district to provide brief counseling, on-site outpatient counseling, and 
consultation. This agency partnership helps bring needed behavioral supports to district 

students who often had difficulty accessing or maintaining therapeutic supports.  The district 
continues to be open to school consultation among outside support providers as many students 
receives outside counseling or therapy privately or with an agency. The district has also 

established the provision of small-group and individual psychological counseling through early 
intervening practices, as part of individual behavior support plans, and through individual 
education programs. School staff are also equipped to provide appropriate outside counseling-
related contact information to parents and students when requested. 

The district continues to be open to school consultation among outside support providers as 
many students receives outside counseling or therapy privately or with an agency. The district 

has also established the provision of group and individual psychological counseling through 
early intervening practices, as part of individual behavior support plans, and through individual 
education programs. 
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Intensive Interagency/Ensuring FAPE/Hard to Place Students 

1. If the LEA is having difficulty ensuring FAPE for an individual student or a particular 
disability category, describe the procedures and analysis methods used to determine gaps 
in the continuum of special education supports, services and education placement options 

available for students with disabilities. 

2. Include information detailing successful programs, services, education placements as well 
as identified gaps in current programs, services, and education placements not available 
within the LEA. Include an overview of services provided through interagency collaboration 

within the LEA. 

3. Discuss any expansion of the continuum of services planned during the life of this plan. 

 

1. Overall the Cambria Heights School District has not had significant difficulty providing 
supports and services needed to ensure FAPE for all resident students. The District has forged 

many professional relationships over the years to support students and families. Additionally, 
Cambria Heights Teams have enlisted the supports of private agencies (specializing in more 
complex disabilities and student needs) and cross-county agency professionals to make sure 

that any nonresident or foster children receive the supports they need to be successful in the 
educational programming provided within the Cambria Heights School District.  

2. Child and Adolescent Service System Program (CASSP) and /or Student-Centered Family & 
Agency meetings are promptly scheduled with Parents / Guardians, Advocates, IU08 
Consultants - Including Intensive Interagency Consultant, Local Task Force, and agency 

contacts (Behavioral Health / Intellectual Disabilities – BH/ID, other Mental Health Service 
Providers, Juvenile Probation, Foster Agencies, Children and Youth Services) to address how to 
best meet the complicated needs of any district student.   The Cambria Heights School District 

has and will continue to welcome the assistance of agencies to provide assistance to students 
and their families.  Mental health and/or issues outside of the school environment strongly 
impact the students’ ability to access in our district programming.  The goal is to provide 

supports in the Least Restrictive Environment.  Collaboration with educational and mental 
health agencies help us ensure FAPE for all students residing within Cambria Heights School 
District.   

3. The Cambria Heights School District has prepared for potential needs of students receiving 
more intensive academic, behavioral and/or functional programming. Support teacher caseloads 

have been designed to accommodate various levels of student need. The goal of this planning 
is to provide supportive services and programming to students within CHSD programs. If all 
supports and interventions have been exhausted and/or the student continues to demonstrate 

"distress" in our programming and environments, the district has developed agreements with 
Appalachia Intermediate Unit 08 and other appropriate educational agencies to provide more 
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structured and/or therapeutic opportunities for our district students. This programming is only 

considered after all other efforts and options have been attempted.  

 

If an outside program or placement is decided to be appropriate for a student to meet their 
current needs, Cambria Heights Team members collaborate with personnel in these programs 

to develop a plan of transition back to Cambria Heights SD programming as soon as 
appropriate. 

The Cambria Heights School District remains vigilant in following the progress of students 
placed outside of district programming in order to determine if an expansion of the continuum 
of services is needed. The district evidenced this expansion planning and initiation two years 

ago, hiring an additional Support Teacher to provide more intensive academic and behavioral-
emotional supports to several younger students at-risk for placement outside of the district. 

 

Strengths and Highlights 

Describe the strengths and highlights of your current special education services and 
programs. Include in this section directions on how the district provides trainings for staff, 
faculty and parents. 

 

The Cambria Heights School District strives to maximize use of all available resources to create 
a positive and supportive environment accessible to all students.  This practice begins with the 
positive support of the Board of Directors and the Superintendent, who approve the Special 

Education Budget which is necessary to provide the supplementary aids, services, and ongoing 
professional development needed to support district professionals.  Positive collaboration 
between district administrators has been successful in creating a district-wide comprehensive 

planning process that promotes careful consideration of the least restrictive environment at all 
student levels, as well as access to the general education curriculum. Including parents / 
guardians in the educational process is also a strength of the district. They are our partners in 

planning, training, and helping students navigate successfully toward post-school outcomes. 
The Cambria Heights SD Planning Team inducted new collaborators and was instrumental in 
reviewing evidence, providing feedback, and making recommendations for this Special 

Education Plan.  

Least Restrictive Environment Indicator 5: Educational Environments: Educational Environment 

Data (according to the December 1, 2016 Child Count) was reviewed and analyzed by Planning 
Team Members. Compared to the Pennsylvania LEA Average of    62.4 % of students receiving 
Special Education Services and Supports Inside of the Regular Education Class 80% or more of 

the school day, 94% of Cambria Heights School District students receive Special 
Education Services inside the Regular Education Class 80% or more. This is a point of 
consistent strength for the Cambria Heights School District. The Planning Team believes this 
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percentage of service delivery reflects the district’s ongoing commitment to strong instructional 

and inclusive practices, strategies and professional development.  

 

 

The funding and support for Supplementary Aids & Services to reduce or eliminate barriers and 
increase access for all CHSD students to learn and contribute to the educational community is a 
source of great pride and accomplishment for district stakeholders.  

The Cambria Heights School District Training and Parent / Family Resource Center has multi-
media and written resources for Students, Parents / Guardians / Surrogates / Family Members 

that is accessible to them at any time the office is open (and by special arrangement). 
Caregivers are able to access resources regarding their rights and responsibilities in the 
educational process. Examples of resources include: Best Supporting Your Son/Daughter in 

School, Understanding Procedural Safeguards and the Special Education Process, , Enhancing 
Involvement with School Teams and Effective Advocacy, Being Partners in Professional 
Development, Understanding Terminology and Special Education Processes IEP, PBSP, 
Concussion Management / BrainSteps, Transition Resources, Local Support Agency Resources 

and Transition to School-Age Programming: District students entering school-aged 
programming are met with an effective and well-developed transition process. Potential 
enrollees, their families, and professionals with whom these students work with on a frequent 

basis meet at both pre-school environments and the Cambria Heights Elementary School for 
Transition Meetings. IU08 and district personnel share resources (e.g., Transition to Formal 
Schooling Toolkit resources from the PA Office of Child Development and Early Learning 

website), tour school facilities, and schedule orientation activities with the goal of developing 
strong beginning partnerships with families and successful preparations for new students. 

District-wide Implementation of Supplementary Aids and Services Considerations Process to 
Reduce / Eliminate barriers district students are experiencing and providing equal access for all 
students. Building principals work closely with the Director of Special Education and support 

teachers to create master schedules and student groupings that are flexible and responsive to 
the individual needs of our students.  At the Elementary and Middle Schools, grade-level 
teachers are required to schedule Reading, Math, and English classes at common times in order 

to allow for Learning Support, Speech and Language, Title I, and Reading Specialists to push-in 
and provide supports needed for students to benefit most from the general education 
curriculum.  This scheduling also allows for flexibility in scheduling support / enrichment times 

(or times for itinerant support teachers) that does not impede a student's access to the general 
education curriculum or result in missed opportunities for peer socialization and social 
growth.  Flexible grouping is also utilized when more intensive needs within general education 

classes are necessary.   
 
The District's High School continues to increase course and elective opportunities (* jointly 

planned between general and special education professionals) and more flexible scheduling to 
accommodate the strengths, interests, learning styles and additional needs of all 
students.  The master schedule has been further revised to provide additional course sections 

that allow push-in supports from support staff.  A Principle's of Supportive Study 1-Credit 
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Course provides students with special needs (and any other student with an area of academic 

difficulty) additional supports in meeting the demands of the general education curriculum and 
to work toward Transition / Post-Graduation Outcomes. Co-Teaching and Co-Planning occurs at 
all student levels, with many teacher teams having the opportunity to work together for several 

years.  

The 2017-2018 School Year has ushered in Intensive Reading (ELA) and Consumer Mathematics 

Courses that have been collaboratively developed between regular and special education 
professionals to provide all students appropriate access (e.g. time and pace accommodations). 
Administrators and teacher teams from local school districts visit our schools annually to 

observe and/or interview teachers who have formed successful co-teaching teams. 

The Cambria Heights School District Special Education Department professionals are currently 

facilitating district-wide initiatives to continuously evaluate and improve services, supports, and 
proven interventions to help all students. The following is a summary of several key initiatives: 

1. Continuing Expansion of the CH District Website https://www.chsd1.org/ to include training 

resources for students (related to self-determination and transition), parents / guardians / 
families (resources from PaTTAN, support agencies), and administration / professional staff 
(toolkits, PaTTAN resources, best practices resources). YouTube Videos of actual or recorded 

training sessions (with accompanying Transcripts) are being added to the District site. 

2. Development of a School Driver and Transportation Aide Training Program & Resource 
Handbook as a cooperative effort between student, family, district, agency, and transportation 
vendor personnel. The resource provides specific content and resources related to strengths 

and needs of students with varying levels of need. Confidentiality and positive / preventative 
interventions and strategies are focal points. 

3. Utilizing ongoing training and discussion utilizing the Autism Speaks Family Services School 
Community Toolkit. Awareness of unique strengths, interests, and needs of students. Barriers 
and strategies to be understood by stakeholders in school and community settings. Cooperative 

relationships with support agencies and local Universities such as Saint Francis who have 
included our students in Social Skill Support Groups. 

4. District-wide training and Team facilitation of the SaS Considerations Process to increase 
collaboration between regular and special education professionals to identify potential barriers 
to access, and implement strategies to overcome problems before they occur. 

5. Ongoing use of Behavioral Assessment and positive interventions for all students. Creating 
awareness of the impact of professional staff (e.g., teachers, paraeducators, coaches, lunch 

personnel, transportation staff) acknowledging and responding supportively to students 
demonstrating anxiety or other problem behaviors. Professional development conducted by the 
School Psychologist, Emotional and Autistic Support Teachers, and Director focus on how to 

observe for signs of anxiety/distress in students at different developmental levels, how to 
acknowledge and intervene supportively, and then how to advise other school professionals to 
follow up with the student.  

6. Collaboration with county employment agencies, local businesses and local higher education 
partners to provide experiences for students prior to graduation. Students are currently 

participating in work experience training as part of their educational program in two local 



Proposed CHSD Special Education Plan 2018 – 2021 Draft for Public Review  

 

businesses (through Goodwill Industries School to Work Transition Program), the Association for 

the Blind, CareerLink, Mt. Aloysius College, and Saint Francis University. 

7. Supervision / Differentiated Supervision “Action Research” conducted by district professionals 

provides opportunities for “reflective / responsive learning” and examination of methods to 
provide improved access of all students. The Director of Special Education works directly with 
Co-teachers throughout the process. Use of SaS Considerations Process to lead co-teaching 

teams into effective instructional planning and delivery methods. Professional development, 
facilitated by the Director of Special Education, used the following resource: Co-Teaching 
Strategic Visit Conversation Guide This document was developed and produced by the Maryland 

State Department of Education, Division of Special Education/Early Intervention Services (June 
2011) with funds from the [U.S. Department of Education, Grant # H323A07000-10].  

 

District Teachers and Paraeducators participate in professional learning activities emphasizing 
"look fors" of best practices related to an effective supportive and/or co-taught educational 
environment, rooted in current research. Examples of these effective instructional and 

environmental characteristics include: Heterogeneous and flexible grouping, Collaborative 
planning time and process, Parity in instructional delivery / assessment / grading, Strategic use 
of recommended Co-teaching approaches, Use of focused / active learning methods, etc.) 
Professional development also involved exploration of both teacher and student evidence that 

would be expected to be observed for each instructional and environmental best practice 
characteristic. Example: Educational professionals sharing roles and responsibilities for working 
with students in such a way that the distinction between generalist and specialist is not 

obvious. Teachers: Both teachers are actively engaged with all students throughout 
the lesson through rigorous content delivery, on time support, and classroom 
behavior management. Lesson plans state an active role for both teachers in 
differentiated instructional delivery, assessment and data collection. Students: 
Students address questions and comments about the lesson to both teachers. When 
asked, students describe both teachers as their teacher. 

8. Academic Support / Accommodation Guidelines after Brain Injury Diagnosis: Students at 
Cambria Heights experiencing symptoms related to head and / or brain injury may require 

supports and accommodations in the school environment and classroom. Supports and 
accommodations may be gradually decreased as their symptoms diminish and functioning 
improves. An internal team including special education teachers work in collaboration with 

regular ed. to develop appropriate modifications / accommodations needed for a student during 
recovery. This process has strengthened collaboration and understanding of the process of 
identifying and planning to overcome barriers to learning / function. Academic Stage Levels and 

Guidelines for School Professionals. 

9. Effective Progress Monitoring and Direct Instruction Methods / Secondary Transition 
Assessment, Planning, Increasing Self-Determination through IEP Participation, etc. The 
Cambria Heights School District has used a K-12 Progress Monitoring System for nearly a 
decade. This has provided our professionals and specialists time to set appropriate instructional 

levels to streamline assessment and instructional planning to the needs of our students. 
Neighboring districts report implementing a cohesive K-12 system of Monitoring in terms of an 
“initiative” (within the last 2-3 years), while we have had a system in place for many years. We 

take pride in the number of contacts we have from outside districts requesting advisement from 
our Support Teachers and System Administrators. 
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10. Parent / Family Training Opportunities through a Variety of Methods. Recent trainings which 

have had positive response have involved Parent Engagement in the Planning / Educational 
Process, Understanding Monitoring Student Progress (the department experienced the highest 
parent / family turnout for this district-wide training endeavor), Behavioral Supports, 

Participation as a Team Members, etc. Trainings are being increasingly added to the website for 
parents / families to access at their convenience. 

 

Parent / Teacher / Paraeducator Training Transcript: (Example from October 9, 2017)  

How Do We Teach and Meet the Needs of All CHSD Students? Professional Development 

Session II Cambria Heights Elementary School 

Slide 1: “Our time-bound mentality has fooled us all into believing that schools can educate all of the 
people all of the time in a school year of 180 six-hour days. The consequence of our self-deception has 
been to ask the impossible of our students”                 
https://www2.ed.gov/pubs/PrisonersOfTime/Prisoners.html 

Slide 2: Meme: A Teacher from Finland Explains Why Her Country’s Educational System is the Best in the 
World…”We Pay Teachers Like Doctors, Students Enjoy Over an Hour of Recess, and There’s No 
Mandatory Testing—Opposite of What America Does”. 

Slide 3: Proponents of Transforming & Reforming Public School Systems in the United States: 
*Abandon the Conventional Calendar / Daily School Schedule *Expand Instructional Time (300 hours) 
*Compete for Federal & State Grants to Initiate New Systems, *High Quality Professional Development 
*Change to a Positive Culture (Not just School but “Accelerated Learning Academies”     Realistic?    

Slide 4: *Expanded Teaching Blocks of Core Subjects *Schedule Extra Classes for the Same Subject-
Enrichment Classes Inter-Woven Through Day *Daily Time for Teachers and other School Professionals to 
Collaborate, Analyze Data, Participate in Professional Development (“Lesson Study”) *Individualize 
Instruction for Students    Possible? 

Slide 5: *Partner with Existing Agencies to Create 21st Century Community Learning Centers to Provide 
Day-long and Year-Long Enrichment Both In and Outside of Schools. 

Slide 6: Not to Mention our Complex Efforts to Implement… Differentiated Instruction and Universal 
Design for Learning (UDL) 

Slide 7: What is In Our Control? *Learning about Our Students *Learning about How We Teach and 
Assess *Reflecting About How We View Certain Students *Willingness to Learn and Use Methods & 
Strategies Outside of Comfort Zone *Be as Flexible as Possible “Under the Surveillance” of Accountability 

Slide 8: Methods & Strategies to Increase Instructional Access in General Education Classrooms:  
*A Collaborative and Systematic Process Developed by Practitioners Exists *Developed for Practical Use 
by School Professionals Who Choose to “Buy-In” to Teaching All Students 

Slide 9: Professional Prerequisites: *Excuse Pride & Ego from the “Planning Arena” *Offer Your 

Strengths and Expertise to Other Professionals *Open to Challenging Previous Assumptions & Perceptions 
*Open to Reflection on Strengths & Potential Barriers of Interactions / Teaching 

Slide 10: Steps in Completing the Collaborative Planning & Implementation Process:  

Developing a 1. Student Profile from known and discovered data sources (e.g., record review, 
collaboration with previous teachers, etc.) 

Slide 11: Learning about Students: *Talking / Conversation *On-line, brief written, interview style and 

visual-response *“Connection” to the Non-Traditional, Resistant & Apathetic Learner *Better 
Understanding of Your “Audience” * Participant Examples? 

Slide 12: Discovering / Investigating Academic, Behavioral-Emotional, and Functional 
Histories: *Present Levels of Academic & Functional Performance *Strengths and Interest Survey / 
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Interview (Many versions have been developed – online versions growing) *Functional Behavioral 
Assessment *A-B-C Data Collection 

Slide 13: Developing a “New” Student Profile: *Brief ---Comprehensive … Better Than Nothing at All! 

*Strength and Interest-Based *Build on Previous Strategies & Interventions *Skill & Strategy Instruction 
… Your Job?! 

 

 

 

Slide 14: 2. Create an Environmental & Instructional Profile of the General / Regular Education 
Learning Environment(s): * Identifies physical characteristics, the frequency of use of various 
instructional strategies, materials, and assessment strategies. 

Slide 15: Identify Potential Environmental, Instructional and Curricular Barriers to learning and 
participation for students. *Analyzing the Student Profile and Environmental & Instructional Profile for the 
regular education learning environment(s). 

Slide 16: Identify Validated Strategies that Teachers and School Professionals Can 
(Proactively) Put in Place to reduce and / or eliminate barriers to learning and participation in regular 
education learning environment(s).   

Slide 17: Supplementary Aids and Services (SaS) Considerations Categories: * Physical / 
Environmental *Instructional (Student) *Instructional (Teacher / Professional Staff) *Assessment / 

Demonstration of Mastery *Collaborative *Behavioral / Emotional 

Slide 18: Select Specific Strategies that Teachers will Implement in their classrooms: *May 
also include direct skill and/or strategy instruction to the student (no matter what the age or 
developmental level). 

Slide 19: 3. Plan of Implementation: *Implement / Collaborate *Monitor / Access Response *Evaluate 
*Revise…   *Continue…   *Questions? 

 

 
Special Education Personnel Development 
 

Chapter 4 Changes - This section is required 

Autism 

 

Description: 

The Cambria Heights School District will develop and facilitate an ongoing and sustained 
professional development process to increase knowledge and skills of various district 

stakeholders in unique strengths and needs of students with Autism Spectrum Disorder (ASD), 
as evidenced by improved instructional practices and transition planning through formal and 
informal observation data collection, analysis and documentation.  

 

Planning Committee review and analysis of ongoing needs assessment indicates that 
professional staff and administration of Cambria Heights School District desire to increase 

opportunities for students with ASD to participate in the least restrictive environment. The goal 
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of ongoing and sustained professional development in this area is to increase the ability of 

district staff to utilize innovative instructional, positive behavioral methods and strategies to 
reduce / eliminate barriers and meet the unique strengths and needs of students with Autism 
Spectrum Disorder (ASD). The expected outcome of this professional development is to 

increase appropriate access of students with ASD in regular education learning and social 
environments by 5% each year over the course of this 2018-2021 Plan. 

 

 

 

Person Responsible: 

Robert Diamond, Director of Special Education, Hilary Yahner, Principal (CHES), Jarrod Lewis, 
Principal (CHMS), & Kenneth Kerchenske, Principal (CHHS) 

 

Start Date: 7/1/2018 

End Date:  6/30/2021 

 

Proposed Cost/Funding:  

2018–2021: $10,000.00 funded by 050 - CONTINUING PROFESSIONAL EDUCATION SERVICES 

 

Program Area(s): Professional Education, Special Education 

 

PROFESSIONAL DEVELOPMENT DETAILS 

Hours Per Session: 

  
2.5 

# of Sessions: 

  
6 

# of Participants Per Session: 

  
30 

Provider: 

  
Cambria Heights School District Specialists with Agency and IU08 Consultants 

Provider Type: 

  
School Entity 

PDE Approved: 

  
Yes 

Knowledge Gain: 

 
Training Participants will gain knowledge and skills / strategies to: appropriately identify the unique 
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strengths/interests and needs of students with Autism Spectrum Disorder, identify and reflect on 
potential barriers students with ASD may face in areas of daily functioning (e.g., utilizing 
components of the Supplementary Aids & Services Considerations and Functional Behavioral 
Assessment processes), develop and implement strategies and positive intervention plans to help 
students and staff eliminate potential barriers and appropriately evaluate and improve interventions 
during the course of the 2018-2021 Plan. 

 

 

 

Research & Best Practices Base: 

 

Professional development content rooted in current research in best practices shared by 

specialists from the Appalachia Intermediate Unit, Local Agencies, PaTTAN / PDE, the U.S. 
Department of Education / OSEP and ongoing action-research conducted by National 
Organizations such as Autism Speaks. 

Martella, R.C., Nelson, J.R., Marchand-Martella, N.E., & O’Reilly, M. (2012). Comprehensive 
behavior management: Individualized, classroom, and schoolwide approaches (2nd ed.). 

Thousand Oaks, CA: Sage.  

For classroom teachers, school counselors and education specialists: 

 Enhances the educator’s content knowledge in the area of the educator’s certification or 
assignment. 

 Increases the educator’s teaching skills based on research on effective practice, with attention 
given to interventions for struggling students. 

 Empowers educators to work effectively with parents and community partners. 

 

For school or LEA administrators, and other educators seeking leadership roles: 

 Empowers leaders to create a culture of teaching and learning, with an emphasis on learning. 

 Instructs the leader in managing resources for effective results. 

Training Format: 
  

 Series of Workshops 

 Department Focused Presentation 

 Online-Asynchronous 

Participant Roles: 
  

 Classroom teachers 

 Principals / Asst. Principals 

 School counselors 
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 Paraprofessional 

 New Staff 

 Other educational specialists 

 Related Service Personnel 

 Parents 

 

 
 
Grade Levels: 
  

 Elementary - Primary (preK - grade 1) 

 Elementary - Intermediate (grades 2-5) 

 Middle (grades 6-8) 

 High (grades 9-12) 

Follow-up Activities: 
  

 Team development and sharing of content-area lesson implementation outcomes, with 
involvement of administrator and/or peers 

 Creating lessons to meet varied student learning styles 

 Lesson modeling with mentoring 

 Journaling and reflecting 

Evaluation Methods: 
  

 Classroom observation focusing on factors such as planning and preparation, knowledge 
of content, pedagogy and standards, classroom environment, instructional delivery and 
professionalism. 

 Classroom student assessment data 

 Participant survey 

 Review of written reports summarizing instructional activity 

 Other: The Cambria Heights School District will monitor LRE for students with Autism 

Spectrum Disorder through data collection and analysis with an expectation to indicate a 
5% increase of students with ASD placed in Least Restrictive Environment (LRE) setting 
each year over the course of this 2018-2021 Plan. 

 

 

Reading NCLB #1 

 
Description: 
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Periodic Administrative and Planning Committee review and analysis of District student 

achievement on state standardized assessments over the duration of the previous Plan revealed 
the following: District students within the IEP Subgroup score an average of 25 to 30% lower 
on PSSA and Keystone Exam Assessments than grade-level peers without IEPs. This has been a 

consistent pattern with the implementation of Pennsylvania “CORE” Standard expectations. The 
Cambria Heights School District is challenged to provide effective reading instruction at the 
student's instructional level (through direct reading instruction and progress monitoring) while 

providing access for these students to grade-level standards and the general education 
curriculum. 

 

The goal of professional development in this area continues to be increasing the functional 

reading skills and strategies of district students with diverse learning needs, and to improve the 
capacity of professionals to reduce / eliminate barriers to learning for these students. It is the 
expectation of the Administrative and Planning Committee Teams to increase achievement 
scores for district students with IEPs by an average of 5% a year- each year of the 2018-2021 

Plan. 

Person Responsible:  Robert Diamond, Director of Special Education, Hilary Yahner, Principal 

(CHES), Jarrod Lewis, Principal (CHMS), Kenneth Kerchenske, Principal (CHHS) and Eric Nagle, 
Federal Programs and Student Supports Coordinator. 

Start Date: 
  

7/01/2018 

End Date: 
  

6/30/2021 

Program Area(s): 
  

Professional Education, Teacher Induction, Special Education, Student Services 

 

PROFESSIONAL DEVELOPMENT DETAILS 

Hours Per Session: 

  
2.0 

# of Sessions: 

  
10 

# of Participants Per Session: 

  
40 

Provider: 

  
District professionals with IU08 / PaTTAN Consultants 

Provider Type: 
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School Entity 
PDE Approved: 
  

Yes 
Knowledge Gain: 
  

The goal of ongoing and sustained professional development in this area is to continue 
training teachers and support personnel in the use of research-validated assessment, 
instructional methods, interventions / strategies and ongoing progress monitoring  

 

methods to best establish instructional levels in the area of Reading for the development 
of goals, expected levels of progress, and to collect and analyze this progress data. 

Research & Best Practices Base: 

  
Utilization of IU08 and PaTTAN Initiative Resources and Consultants. For example: 
LETRS is a professional development program facilitated through PaTTAN and IU08 

Trainers that several Cambria Heights SD Teachers attend to bring effective methods 
and interventions into district programming. “LETRS was developed by Louisa Moats 
and others to increase teachers understanding of how students learn to read write and 

spell, and how to implement research supported instructional strategies to increase 
reading success.” 

For classroom teachers, school counselors and education specialists: 

 Enhances the educator’s content knowledge in the area of the educator’s certification or 

assignment. 

 Increases the educator’s teaching skills based on research on effective practice, with attention 

given to interventions for struggling students. 

 Provides educators with a variety of classroom-based assessment skills and the skills needed to 
analyze and use data in instructional decision-making. 

For school or LEA administrators, and other educators seeking leadership roles: 

 Provides the knowledge and skills to think and plan strategically, ensuring that assessments, 

curriculum, instruction, staff professional education, teaching materials and interventions for 
struggling students are aligned to each other as well as to Pennsylvania’s academic standards. 

 Provides leaders with the ability to access and use appropriate data to inform decision-making. 

 Empowers leaders to create a culture of teaching and learning, with an emphasis on learning. 

 Instructs the leader in managing resources for effective results. 

Training Format: 

  
 Series of Workshops 

 Department Focused Presentation 
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Participant Roles: 

  
 Classroom teachers 

 Principals / Asst. Principals 

 Paraprofessional 

 New Staff 

 Other educational specialists 

 
 
 

Grade Levels: 
  

 Elementary - Primary (PreK - grade 1) 

 Elementary - Intermediate (grades 2-5) 

 Middle (grades 6-8) 

 High (grades 9-12) 

Follow-up Activities: 
  

 Analysis of student work, with administrator and/or peers 

 Lesson modeling with mentoring 

 Joint planning period activities 

Evaluation Methods: 
  

 Classroom observation focusing on factors such as planning and preparation, knowledge 

of content, pedagogy and standards, classroom environment, instructional delivery and 
professionalism. 

 Student PSSA & Keystone Exam data 

 Standardized student assessment data other than the PSSA 

 Classroom student assessment data 

 

 

Behavior Support 

Description: 
 

The Cambria Heights School District Special Education Department will develop and facilitate 

ongoing and sustained professional development in the area of positive behavioral interventions 
to support district students. Sessions will include strength-based student assessments to define 
unique strengths and needs of individual students, separating behaviors from the “student”, 

identifying potential barriers for students that increase the likelihood for triggering problem 
behaviors (through use of the Supplementary Aids and Services Consideration Process -  
Instructional and Environmental components), identifying problem behaviors, function,  and 
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conditions maintaining (through use of the Functional Behavioral Assessment process), 

developing Positive Behavior Support Plans and monitoring student response / evaluating the 
implementation of positive behavioral supports and interventions.  

The District will also collaborate with IU08 and / or PaTTAN Consultants to facilitate annual 
professional development in de-escalation strategies, and Non-Violent Crisis Intervention. 

 

 

 

The Administrative and Planning Committee Teams plan the goal of ongoing and sustained 
professional development in this area to increase use of proactive and positive behavioral 
supports, and decrease office referrals and exclusions of students with special needs (5%) each 

year over the duration of the 2018-2021 Plan.  

Person Responsible: 
  

Director of Special Education, Robert Diamond, Building Principals Hilary Yahner, Jarrod 
Lewis and Ken Kerchenske, School Psychologist, Jill Little, Building School Counselors, 
Emotional and Autistic Support Teachers. 

Start Date: 
  

7/01/2018 

End Date: 
  

6/30/2021 

Program Area(s): 
  

Professional Education, Teacher Induction, Special Education, Student Services 

PROFESSIONAL DEVELOPMENT DETAILS 

Hours Per Session: 
  

2.5 

# of Sessions: 
  

6 

# of Participants Per Session: 
  

35 

Provider: 
  

District professionals with IU08 Consultants 
Provider Type: 
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School Entity 

PDE Approved: 
  

Yes 

Knowledge Gain: 
  

Positive behavioral interventions to support district students: including strength-based 

student assessments to define unique strengths and needs of individual students, 
separating behaviors from the “student”, identifying potential barriers for students that 
increase the likelihood for triggering problem behaviors (through use of the 

Supplementary Aids and Services Consideration Process -   

 

Instructional and Environmental components), identifying problem behaviors, 
function,  and conditions maintaining (through use of the Functional Behavioral 
Assessment process), developing Positive Behavior Support Plans and monitoring 

student response / evaluating the implementation of positive behavioral supports and 
interventions. *Also de-escalation and Non-Violent Crisis Intervention interventions. 

Research & Best Practices Base: 
  

Utilizing Professional Development training resources from PaTTAN such as the 

Classroom Management Toolkit – “designed to provide CHSD professionals strategy 
resources aligned to 5 evidence-based practices: 

 1. Maximizing structure in the classroom 
 2. Post, teach, review, monitor, and reinforce a small number of positive stated 

expectations 
 3. Actively engage students in observable ways 
 4. Establish a continuum of strategies to acknowledge appropriate behaviors 
 5. Establish a continuum of strategies to respond to inappropriate behaviors” 

Utilizing Professional Development training from IU08 such as Non-Violent Crisis 
Intervention (NCI) - which is “a program owned and managed by Crisis Prevention 

Institute (CPI), is a behavior management system that is proven to be safe and non-
harmful. It is designed to help human service workers provide for the best possible care 
and welfare for assaultive, disruptive, or out-of-control persons even during the most 

violent moment.  The training focuses on prevention, de-escalation, personal safety and 
physical intervention”. 

Lane, K.L., Oakes W. and Menzies, H, (2010), Systematic screenings to prevent the 
development of learning and behavior problems: Considerations for practitioners, 
researchers, and policy makers. Journal of Disability Policy Studies. Online version 

http://dps.sagepub.com/content/21/3/160 

For classroom teachers, school counselors and education specialists: 
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 Enhances the educator’s content knowledge in the area of the educator’s certification or 

assignment. 

 Increases the educator’s teaching skills based on research on effective practice, with attention 

given to interventions for struggling students. 

 Empowers educators to work effectively with parents and community partners. 

 

 

 

 

For school or LEA administrators, and other educators seeking leadership roles: 

 Provides the knowledge and skills to think and plan strategically, ensuring that assessments, 
curriculum, instruction, staff professional education, teaching materials and interventions for 
struggling students are aligned to each other as well as to Pennsylvania’s academic standards. 

 Provides leaders with the ability to access and use appropriate data to inform decision-making. 

Training Format: 
  

 Series of Workshops 

 Department Focused Presentation 

Participant Roles: 
  

 Classroom teachers 

 Principals / Asst. Principals 

 Supt / Ast Supts / CEO / Ex Dir 

 School counselors 

 Paraprofessional 

 New Staff 

 Other educational specialists 

 Related Service Personnel 

 Parents 

Grade Levels: 
  

 Elementary - Primary (Pre-K - grade 1) 

 Elementary - Intermediate (grades 2-5) 

 Middle (grades 6-8) 

 High (grades 9-12) 

Follow-up Activities: 
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 Team development and sharing of content-area lesson implementation outcomes, with 

involvement of administrator and/or peers 

 Creating lessons to meet varied student learning styles 

 Journaling and reflecting 

Evaluation Methods: 
  

 Classroom observation focusing on factors such as planning and preparation, knowledge 
of content, pedagogy and standards, classroom environment, instructional delivery and 
professionalism. 

 Classroom student assessment data 

 Participant survey 

 Other: The Cambria Heights School District will monitor the number of office referrals 
and disciplinary exclusions with the expectation to indicate a 5% decrease of students 
with IEPs referred to the Principals office, or excluded for policy violations each year 

over the course of the 2018-2021 Plan. 

 

Paraprofessional 

Description: 
The Cambria Heights School District will develop and facilitate an ongoing and sustained 
professional development process to increase knowledge and skills of district Paraeducators to 
support district students in the areas of CPR/First Aid, Non-Violent Crisis Intervention, Positive 

Behavior Interventions, Confidentiality, Collaboration, Academic Support / Intervention 
Strategies, and characteristics and recommendations for supporting various types of disabilities. 
The Pennsylvania Paraeducator Credential of Competency Curriculum will be utilized to 

track mastery of recommended Performance Objectives. 

Ongoing professional development will also increase the knowledge and skills of Cambria 

Heights School District Paraeducators in the areas of collaboration and interventions to reduce 
barriers and triggers that inhibit student access, as evidenced by formal and informal 
observation data collection and documentation and a minimum of 20 hours of professional 

development per year (for the duration of the 2018-2021 Plan) as continues to be the 
expectation of the Pennsylvania Department of Education.  

Person Responsible: 
  

Robert Diamond, Director of Special Education, Jill Little, School Psychologist and Eric 

Nagel, Coordinator of Federal Programs and Student Supports. 
Start Date: 
  

7/01/2018 
End Date: 
  

6/30/2021 
Program Area(s): 
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Professional Education, Special Education, Student Services 

PROFESSIONAL DEVELOPMENT DETAILS 

Hours Per Session: 
  

4.5 

# of Sessions: 
  

6 

# of Participants Per Session: 
  

30 
 

Provider: 
  

Cambria Heights School District 

Provider Type: 
  

School Entity 

PDE Approved: 
  

Yes 

Knowledge Gain: 
 
Skills and strategies to support district students in the areas of CPR/First Aid, Non-Violent Crisis 

Intervention, Positive Behavior Interventions, Confidentiality, Collaboration, Academic Support / 
Intervention Strategies, and characteristics and recommendations for supporting various types 
of disabilities. 

 
Aligned with Pa Paraeducator Credential of Competency Performance Objectives: 
Paraeducator Standard # 1: Foundations of Special Education Paraeducator Standard # 2: 

Development and Characteristics of Learners Paraeducator Standard # 3: Individual Learning 
Differences Paraeducator Standard # 4: Instructional Strategies Paraeducator Standard # 5: 
Learning Environments & Social Interactions Paraeducator Standard # 6: Language 

Paraeducator Standard # 7: Instructional Planning Paraeducator Standard # 8: Assessment 
Paraeducator Standard # 9: Professional & Ethical Practice Paraeducator Standard # 10: 
Collaboration 

 

Research & Best Practices Base: 

“Performance-based standards include statements of the knowledge and skills needed by 
Paraeducators to work successfully in educational environments. Standards for knowledge and 
skill competencies are the foundation for pre-service preparation, ongoing professional 

development, and performance assessment of Paraeducators. Knowledge and Skills for 
Beginning Special Educators were identified by the Council for Exceptional Children (CEC) in 
What Every Special Educator Must Know, 4th ed., 2000. These knowledge and skill statements 

correspond with the performance-based standards for special education Paraeducators 
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promulgated by the CEC The Bureau of Special Education, Pennsylvania Department of 

Education endorses the use of these ten CEC performance-based standards and their 
corresponding required knowledge and skills, as they define the basic content for the initial 
preparation and practice of special education Paraeducators.” 

Doyle, M. (2008), The paraprofessional’s guide to the inclusive classroom: Working as a team 
(3rd ed.). Baltimore: Paul H. Brookes Publishing Co. 

Morgan, J. & Ashbaker, B. (2001). A teacher’s guide to working with paraprofessionals and 
other classroom aides. Alexandria, VA: Association for Supervision and Curriculum 

 Development.

PaTTAN Publications, Teachers Desk Reference: the shared responsibility of educational team 
members. 

For classroom teachers, school counselors and education specialists: 

 Enhances the educator’s content knowledge in the area of the educator’s certification or 
assignment. 

 Increases the educator’s teaching skills based on research on effective practice, with attention 
given to interventions for struggling students. 

 Empowers educators to work effectively with parents and community partners. 

For school or LEA administrators, and other educators seeking leadership roles: 

 Provides the knowledge and skills to think and plan strategically, ensuring that assessments, 

curriculum, instruction, staff professional education, teaching materials and interventions for 
struggling students are aligned to each other as well as to Pennsylvania’s academic standards. 

 Empowers leaders to create a culture of teaching and learning, with an emphasis on learning. 

Training Format: 
  

 Series of Workshops 

 Department Focused Presentation 

 Online-Asynchronous 

Participant Roles: 
  

 Paraprofessional 

 New Staff 

 Parents 

Grade Levels: 
  

 Elementary - Primary (preK - grade 1) 

 Elementary - Intermediate (grades 2-5) 

 Middle (grades 6-8) 

 High (grades 9-12) 
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Follow-up Activities: 

  
 Peer-to-peer lesson discussion 

 Joint planning period activities 

 Journaling and reflecting 

Evaluation Methods: 

  
 Classroom observation focusing on factors such as planning and preparation, knowledge 

of content, pedagogy and standards, classroom environment, instructional delivery and 

professionalism. 

 Participant survey 

 Review of written reports summarizing instructional activity 

 Other: The Cambria Heights School District will monitor facilitation of professional 
development to district para-educators providing supports to students with special 

needs. Review of this data is expected to indicate that 100% of district Paraeducators 
will receive 20 hours of training each year for the duration of this 2018-2021 Plan. 

 

Transition 

Description: 

 
Cambria Heights School District Department specialists will develop and facilitate ongoing and 
sustained professional development in the areas of effectively assessing district student 

strengths, interests, and needs related to desired post-school outcomes (Independent Living, 
Employment, and Post-Secondary Training). In collaboration with PaTTAN and IU08 Transition 
Consultants, district professionals will participate in professional development to effectively 

design individualized Transition Plans for district students with coordinated and appropriate 
transition activities and supports, as well as measureable annual goals to help district student’s 
work toward desired outcomes. This professional development will also reflect the importance 

of agency involvement (e.g., Office of Vocational Rehabilitation & emphasis on the Early Reach 
Initiative) 

The goal of this ongoing and sustained professional development is to increase district staff 
ability to meet the needs of students with special needs in this area, as well as increasing 
percentage of students (5%) transitioning to desired post-secondary settings each year over 

the duration of this 2018-2021 Plan. 

Person Responsible: 

  
Director of Special Education & District Transition Coordinator, Robert Diamond, High 
School Principal, Ken Kerchenske, Middle School Principal, Jarrod Lewis, Middle and High 

School Counselors and Secondary Support Teachers. 
Start Date: 
  

8/21/2018 
End Date: 
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6/1/2021 

Program Area(s): 
  

Special Education, Student Services 
 

PROFESSIONAL DEVELOPMENT DETAILS 

Hours Per Session: 

  
4.0 

 
# of Sessions: 

  
3 

# of Participants Per Session: 

  
15 

Provider: 

  
District professionals with IU08 / Vocational Education / Agency Consultants 

Provider Type: 

  
School Entity 

PDE Approved: 

  
Yes 

Knowledge Gain: 

  
Skills and strategies to appropriately assess district student strengths, interests, and needs 
related to desired post-school outcomes (Independent Living, Employment, and Post-Secondary 

Training). In collaboration with PaTTAN and IU08 Transition Consultants, district professionals 
will participate in professional development to effectively design individualized Transition Plans 
for district students with coordinated and appropriate transition activities and supports, as well 

as measureable annual goals to help district student’s work toward desired outcomes. This 
professional development will also reflect the importance of agency involvement (e.g., Office of 
Vocational Rehabilitation & emphasis on the Early Reach Initiative). 

Research & Best Practices Base: 
  
Reflecting the PaTTAN Initiative, “in response to the accountability requirements under the 
Individuals with Disabilities Education Act 2004 (IDEA), Part B State Performance Plans (SPP), 

the Pennsylvania Training and Technical Assistance Network (PaTTAN) and Intermediate Unit 
Transition Consultants will be providing local education agencies (LEAs) targeted, sustained 
professional development regarding effective secondary transition practices that will reasonably 

enable students to meet post-secondary outcomes (Aligning Indicators 1,2, 13 and 14)”. 

For classroom teachers, school counselors and education specialists: 
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 Provides educators with a variety of classroom-based assessment skills and the skills needed to 

analyze and use data in instructional decision-making. 

 Empowers educators to work effectively with parents and community partners. 

For school or LEA administrators, and other educators seeking leadership roles: 

 Provides the knowledge and skills to think and plan strategically, ensuring that assessments, 
curriculum, instruction, staff professional education, teaching materials and interventions for 
struggling students are aligned to each other as well as to Pennsylvania’s academic standards. 

 Provides leaders with the ability to access and use appropriate data to inform decision-making. 

 Instructs the leader in managing resources for effective results. 

Training Format: 
  

 Series of Workshops 

 Department Focused Presentation 

Participant Roles: 
  

 Classroom teachers 

 Principals / Asst. Principals 

 School counselors 

 Parents 

Grade Levels: 
  

 Middle (grades 6-8) 

 High (grades 9-12) 

Follow-up Activities: 
  

 Team development and sharing of content-area lesson implementation outcomes, with 
involvement of administrator and/or peers 

 Creating lessons to meet varied student learning styles 

 Journaling and reflecting 

Evaluation Methods: 

  
 Classroom observation focusing on factors such as planning and preparation, knowledge 

of content, pedagogy and standards, classroom environment, instructional delivery and 

professionalism. 

 Participant survey 

 Portfolio 

 Other: The Cambria Heights School District will monitor post-school outcomes of 
graduating students through state measures and district measures. Review of data is 

expected to indicate a 5% increase of students with special needs achieving desired 
post-secondary outcomes each year over the course of this 2018-2021 Plan. 
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Special Education Assurances 

 

The Local Education Agency (District) has verified the following Assurances: 

 Implementation of a full range of services, programs and alternative placements available to the 

school district for placement and implementation of the special education programs in the 
school district. 

 Implementation of a child find system to locate, identify and evaluate young children and 
children who are thought to be a child with a disability eligible for special education residing 

within the school district's jurisdiction. Child find data is collected, maintained and used in 
decision-making. Child find process and procedures are evaluated for its effectiveness. The 
District implements mechanisms to disseminate child find information to the public, 

organizations, agencies and individuals on at least an annual basis. 

 Assurances of students with disabilities are included in general education programs and 
extracurricular and non-academic programs and activities to the maximum extent appropriate in 

accordance with an Individualized Education Program. 

 Compliance with the PA Department of Education, Bureau of Special Education's report revision 
notice process. 

 Following the state and federal guidelines for participation of students with disabilities in state 

and district-wide assessments including the determination of participation, the need for 
accommodations, and the methods of assessing students for whom regular assessment is not 
appropriate. 

 Assurance of funds received through participation in the medical assistance reimbursement 
program, ACCESS, will be used to enhance or expand the current level of services and 
programs provided to students with disabilities in this local education agency. 
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24 P.S. §1306 and §1306.2 Facilities 

 

 Cambria County Prison, Ebensburg, PA 

Type: 

  

Incarcerated Students 

Services provided by: 

  

Appalachia Intermediate Unit 08 

Student Count: 

  

0 

 

Least Restrictive Environment Facilities 

 

 ACRP Center for Achievement 

Type of Facility: 
  

Other 

Type of Service: 
  

Full-time Verbal-Behavior Classroom 

Number of Students Placed: 

  

2 
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 ACRP Center for Achievement 

Type of Facility: 
  

Other 

Type of Service: 

  

Full-time Emotional Support 

 

 
Number of Students Placed: 
  

1 

 Appalachia Youth Service (AYS) Ebensburg, PA 

Type of Facility: 
  

Other 

Type of Service: 

  

Itinerant to Supplemental Emotional Support & Learning Support 

Number of Students Placed: 

  

2 

 IU08 Multi-District Classroom at Forest Hills School District 

Type of Facility: 
  

Neighboring School Districts 

Type of Service: 
  

Supplemental Multiple Disabilities Support 

Number of Students Placed: 
  

1 

 IU08 Multi-District Classroom at Northern Cambria SD Elementary School 

Type of Facility: 
  

Neighboring School Districts 

Type of Service: 
  

Supplemental Autistic Support 
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Number of Students Placed: 

  

2 

 Longmore Academy-Mars Area School District 

 

 
Type of Facility: 
  

Neighboring School Districts 

Type of Service: 

  

Juvenile Court Appointed Residential and Educational Placement 

Number of Students Placed: 

  

1 

 Martin Luther School-Colonial School District 

Type of Facility: 

  

Neighboring School Districts 

Type of Service: 
  

Juvenile Court Appointed Residential and Educational Placement 

Number of Students Placed: 
  

1 

 Northwest Human Services (NHS) School, East Freedom, PA 

Type of Facility: 
  

Other 

Type of Service: 
  

Therapeutic, Full-time Emotional Support 

Number of Students Placed: 

  

1 

 Penn Cambria High School 
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Type of Facility: 

  

Neighboring School Districts 

Type of Service: 

  

Supplemental Life Skills Support 

Number of Students Placed: 
  

1 

 Western Pennsylvania School for the Deaf 

Type of Facility: 
  

Approved Private Schools 

Type of Service: 
  

Deaf and Hearing Impaired Support Services 

Number of Students Placed: 
  

1 

 

Special Education Program Profile 

 

 Program Position #1  

Operator: 

  

School District 

Program Details –  

PROGRAM INFORMATION 

Details have not been provided. 

PROGRAM SEGMENTS  

Level of Support  Type of Support  Age Range Caseload FTE 

Itinerant   Learning Support  6 to 9  18  0.4 

Location 1   Grade    Building Type 

CH Elementary            Elementary School Building A building in which General  

          Education programs are operated 

Supplemental (< 80%> 20%) Learning Support  6 to 9  8  0.4 

Location 1   Grade    Building Type 
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CH Elementary            Elementary School Building A building in which General  

                   Education programs are operated 

Full-Time Sp. Education  Learning Support  6 to 9  2  0.2 

Location 1   Grade    Building Type 

CH Elementary            Elementary School Building A building in which General  

                   Education programs are operated 

 

 

 

Program Position #2  

Operator: 

  
School District 

Program Details –  

PROGRAM INFORMATION 

Details have not been provided. 

PROGRAM SEGMENTS 

Level of Support  Type of Support  Age Range Caseload FTE 

Itinerant   Learning Support  7 to 8  10  0.4 

Location 1   Grade    Building Type 

CH Elementary            Elementary School Building A building in which General  

          Education programs are operated 

Supplemental (< 80%> 20%) Learning Support  7 to 8  8  0.4 

Location 1   Grade    Building Type 

CH Elementary            Elementary School Building A building in which General  

                   Education programs are operated 

Full-Time Sp. Education  Learning Support  7 to 8  2  0.2 

Location 1   Grade    Building Type 

CH Elementary            Elementary School Building A building in which General  

                   Education programs are operated 

Program Position #3  

Operator: 
  

School District 

Program Details –  

PROGRAM INFORMATION 

Type: 

  
Position 
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Implementation Date: 

  
August 25, 2016 

Reason for the proposed change: 

  
This instructional area was approved in 2014. This is a Caseload revision for Position #3 

 

 

 

 

PROGRAM SEGMENTS 

Level of Support  Type of Support  Age Range Caseload FTE 

Itinerant   Learning Support  8 to 10  16  0.4 

Location 1   Grade    Building Type 

CH Elementary            Elementary School Building A building in which General  

          Education programs are operated 

Supplemental (< 80%> 20%) Learning Support  8 to 10  8  0.4 

Location 1   Grade    Building Type 

CH Elementary            Elementary School Building A building in which General  

                   Education programs are operated 

Full-Time Sp. Education  Learning Support  8 to 10  2  0.2 

Location 1   Grade    Building Type 

CH Elementary            Elementary School Building A building in which General  

                   Education programs are operated 

Program Position #4  

Operator: 
  

School District 

Program Details –  

PROGRAM INFORMATION 

Type: 

  
Position 

Implementation Date: 

  
August 25, 2016 

Reason for the proposed change: 

  
The instructional area was approved in 2014. This Revision reflects a Change in 
Caseload and Age-Range for Position #4 

PROGRAM SEGMENTS 
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Level of Support  Type of Support  Age Range Caseload FTE 

Itinerant   Learning Support  10 to 12 16  0.4 

Location 1   Grade    Building Type 

CH Elementary            Elementary School Building A building in which General  

          Education programs are operated 

Supplemental (< 80%> 20%) Learning Support  10 to 12 8  0.4 

Location 1   Grade    Building Type 

CH Elementary            Elementary School Building A building in which General  

                   Education programs are operated 

Full-Time Sp. Education  Learning Support  10 to 12 2  0.2 

Location 1   Grade    Building Type 

CH Elementary            Elementary School Building A building in which General  

                   Education programs are operated 

 

Program Position #5  

Operator: 
  

School District 

Program Details –  

PROGRAM INFORMATION 

Type: 
  

Position 
Implementation Date: 
  

August 25, 2016 
Reason for the proposed change: 
  

Utilization of a dual-certified teacher to assume a full caseload 

Level of Support  Type of Support  Age Range Caseload FTE 

Itinerant   Autistic Support  6 to 11  9  0.50 

Justification: The teacher does not provide instruction or supports to students outside of 
appropriate age-range during any time period. 

Location 1   Grade    Building Type 

CH Elementary            Elementary School Building A building in which General  

          Education programs are operated 

Supplemental (< 80%> 20%) Autistic Support  9 to 11  2  0.25 

Location 1   Grade    Building Type 

CH Elementary            Elementary School Building A building in which General  

                   Education programs are operated 
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Full-Time Sp. Education  Autistic Support  9 to 11  2  0.25 

Location 1   Grade    Building Type 

CH Elementary            Elementary School Building A building in which General  

                   Education programs are operated 

 

 

 

 

 

Program Position #6  

Operator: 
  

School District 

Program Details –  

PROGRAM INFORMATION 

Details have not been provided. 

PROGRAM SEGMENTS 

Level of Support  Type of Support  Age Range Caseload FTE 

Itinerant   Emotional Support  7 to 9  5  0.2 

Location 1   Grade    Building Type 

CH Elementary   Elementary School Building A building in which General  

                                                                                    Education programs are operated 

Itinerant   Emotional Support  12 to 14 4  0.2 

Location 1   Grade    Building Type 

CH Middle School  Middle School Building A building in which General 

                                                                                    Education programs are operated 

Itinerant   Autistic Support  13 to 14 1  0.2 

Location 1   Grade    Building Type 

CH Middle School  Middle School Building A building in which General  

                                                                                    Education programs are operated 

Itinerant   Emotional Support  14 to 17 6  0.2 

Location 1   Grade    Building Type 

CH High School  Senior High Building  A building in which General  

                                                                                    Education programs are operated 

Itinerant   Autistic Support  19 to 20 2  0.2 

Location 1   Grade    Building Type 

CH High School  Senior High Building  A building in which General  

                                                                                    Education programs are operated 
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Program Position #7  

Operator: 
  

School District 

Program Details –  

PROGRAM INFORMATION 

Type: 

  
Position 

Implementation Date: 

  
August 25, 2016 

Reason for the proposed change: 

  
The instructional area was approved in 2014. This revision reflects a Caseload change in 
Position #7 

 

PROGRAM SEGMENTS 

Level of Support  Type of Support  Age Range Caseload FTE 

Itinerant      Speech Language Support  5 to 11  55  1.0 

Justification: Students receive services individually, in their classroom, or in small groups with 
peers of similar ages. 

Location 1   Grade    Building Type 

CH Elementary School            Elementary School Building A building in which General  

                                                                                    Education programs are operated 

 

Program Position #8  

Operator: 

  
Intermediate Unit 

Program Details –  

PROGRAM INFORMATION 

Details have not been provided. 

PROGRAM SEGMENTS 

Level of Support  Type of Support  Age Range Caseload FTE 

Itinerant     Blind or Visually Impaired Support  11 to 11 1  0.1 

Location 1   Grade    Building Type 

CH Middle School  Middle School Building A building in which General  

                                                                                    Education programs are operated 

Itinerant     Blind or Visually Impaired Support   14 to 14 1  0.02 

Location 1   Grade    Building Type 
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CH High School  Senior High Building  A building in which General  

                                                                                    Education programs are operated 

 

Program Position #9 

Operator: 

  
Intermediate Unit 

 

Program Details –  

PROGRAM INFORMATION 

Details have not been provided. 

PROGRAM SEGMENTS 

Level of Support  Type of Support  Age Range Caseload FTE 

Full-Time Sp. Education  Multiple Disabilities Support 5 to 10  4  1.0 

Justification: Student IEP reflects consent to age-range variance. 

Location 1   Grade    Building Type 

CH Elementary School  Elementary School Building A building in which General  

                                                                                    Education programs are operated 

 

Program Position #10  

Operator: 

  
Intermediate Unit 

Program Details –  

PROGRAM INFORMATION 

Details have not been provided. 

PROGRAM SEGMENTS 

Level of Support  Type of Support  Age Range Caseload FTE 

Itinerant Deaf and Hearing Impaired Support  10 to 10 1  0.02 

Location 1   Grade    Building Type 

CH High School  Senior High Building  A building in which General  

                                                                                    Education programs are operated 

Itinerant Deaf and Hearing Impaired Support  7 to 7  1  0.02 

Location 1   Grade    Building Type 

CH Elementary School  Elementary School Building A building in which General  

                                                                                    Education programs are operated  

 

Program Position #11  

Operator: 
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School District 

Program Details –  

PROGRAM INFORMATION 

Details have not been provided. 

 

 

 

PROGRAM SEGMENTS 

Level of Support  Type of Support  Age Range Caseload FTE 

Itinerant   Speech Language Support 6 to 7  3  0.1 

Location 1   Grade    Building Type 

CH Elementary School  Elementary School Building A building in which General  

                                                                                    Education programs are operated 

Itinerant   Speech Language Support 11 to 14 15  0.3 

Location 1   Grade    Building Type 

CH Middle School  Middle School Building A building in which General  

                                                                                    Education programs are operated 

Itinerant   Speech Language Support 15 to 18 3  0.1 

Location 1   Grade    Building Type 

CH High School  Senior High Building  A building in which General 

                                                                                    Education programs are operated 

 

Program Position #12  

Operator: 
  

School District 

Program Details –  

PROGRAM INFORMATION 

Details have not been provided. 

PROGRAM SEGMENTS 

Level of Support  Type of Support  Age Range Caseload FTE 

Itinerant   Learning Support  11 to 13 15  0.4 

Location 1   Grade    Building Type 

CH Middle School  Middle School Building A building in which General  

                                                                                    Education programs are operated 

Supplemental (<80% >20%) Learning Support  11 to 13 8  0.4 

Location 1   Grade    Building Type 
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CH Middle School  Middle School Building A building in which General  

                                                                                    Education programs are operated 

Full-Time Sp. Education  Learning Support  11 to 13 2  0.2 

Location 1   Grade    Building Type 

CH Middle School  Middle School Building A building in which General  

                                                                                    Education programs are operated 

 

 

Program Position #13  

Operator: 
  

School District 

Program Details –  

PROGRAM INFORMATION 

Details have not been provided. 

PROGRAM SEGMENTS 

Level of Support  Type of Support  Age Range Caseload FTE 

Itinerant   Learning Support  11 to 13 7  0.4 

Location 1   Grade    Building Type 

CH Middle School  Middle School Building A building in which General  

                                                                                    Education programs are operated 

Supplemental (<80% >20%) Learning Support  12 to 14 8  0.4 

Location 1   Grade    Building Type 

CH Middle School  Middle School Building A building in which General  

                                                                                    Education programs are operated 

Full-Time Sp. Education  Learning Support  12 to 14 2  0.2 

Location 1   Grade    Building Type 

CH Middle School  Middle School Building A building in which General  

                                                                                    Education programs are operated 

 

Program Position #14  

Operator: 

  
School District 

Program Details –  

PROGRAM INFORMATION 

Details have not been provided. 

PROGRAM SEGMENTS 

Level of Support  Type of Support  Age Range Caseload FTE 
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Itinerant   Learning Support  13 to 15 9  0.4 

Location 1   Grade    Building Type 

CH Middle School  Middle School Building A building in which General  

                                                                                    Education programs are operated 

Supplemental (<80% >20%) Learning Support  13 to 15 8  0.4 

Location 1   Grade    Building Type 

CH Middle School  Middle School Building A building in which General  

                                                                                    Education programs are operated 

Full-Time Sp. Education  Learning Support  13 to 15 2  0.2 

Location 1   Grade    Building Type 

CH Middle School  Middle School Building A building in which General  

                                                                                    Education programs are operated 

 

Program Position #15  

Operator: 
  

School District 

Program Details –  

PROGRAM INFORMATION 

Type: 

  
Position 

Implementation Date: 

  
August 25, 2016 

Reason for the proposed change: 

  
An existing staff member with dual certification was utilized to assume this caseload 

Level of Support  Type of Support  Age Range Caseload FTE 

Supplemental (<80% >20%) Learning Support  6 to 9  4  0.5 

Location 1   Grade    Building Type 

CH Elementary School  Elementary School Building A building in which General  

                                                                                    Education programs are operated 

Full-Time Sp. Education  Learning Support  6 to 9  2  0.5 

Location 1   Grade    Building Type 

CH Elementary School  Elementary School Building A building in which General 

                                                                                    Education programs are operated 

 

Program Position #16  

Operator: 
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School District 

Program Details –  

PROGRAM INFORMATION 

Details have not been provided. 

 

 

 

PROGRAM SEGMENTS 

Level of Support  Type of Support  Age Range Caseload FTE 

Itinerant   Learning Support  14 to 18 10  0.4 

Location 1   Grade    Building Type 

CH High School  Senior High Building  A building in which General  

                                                                                    Education programs are operated 

Supplemental (<80%>20%) Learning Support  14 to 18 8  0.4 

Location 1   Grade    Building Type 

CH High School  Senior High Building  A building in which General  

        Education programs are operated 

Full-Time Sp. Education  Learning Support  14 to 18 2  0.2 

Location 1   Grade    Building Type 

CH High School  Senior High Building  A building in which General  

                                                                                    Education programs are operated  

 

Program Position #17  

Operator: 
  

School District 

Program Details –  

PROGRAM INFORMATION 

Details have not been provided. 

PROGRAM SEGMENTS 

Level of Support  Type of Support  Age Range Caseload FTE 

Itinerant   Learning Support  14 to 18 12  0.4 

Location 1   Grade    Building Type 

CH High School  Senior High Building  A building in which General  

                                                                                    Education programs are operated 

Supplemental (<80%>20%) Learning Support  14 to 18 8  0.4 

Location 1   Grade    Building Type 
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CH High School  Senior High Building  A building in which General  

        Education programs are operated 

Full-Time Sp. Education  Learning Support  14 to 18 2  0.2 

Location 1   Grade    Building Type 

CH High School  Senior High Building  A building in which General  

                                                                                    Education programs are operated 

 

 

Program Position #18  

Operator: 
  

School District 

Program Details –  

PROGRAM INFORMATION 

Details have not been provided. 

PROGRAM SEGMENTS 

Level of Support  Type of Support  Age Range Caseload FTE 

Itinerant   Learning Support  15 to 19 12  0.4 

Location 1   Grade    Building Type 

CH High School  Senior High Building  A building in which General  

                                                                                    Education programs are operated 

Supplemental (<80%>20%) Learning Support  15 to 18 8  0.4 

Location 1   Grade    Building Type 

CH High School  Senior High Building  A building in which General  

        Education programs are operated 

Full-Time Sp. Education  Learning Support  15 to 18 2  0.2 

Location 1   Grade    Building Type 

CH High School  Senior High Building  A building in which General  

                                                                                    Education programs are operated 

 

Program Position #19  

Operator: 

  
School District 

Program Details –  

PROGRAM INFORMATION 

Details have not been provided. 

PROGRAM SEGMENTS 

Level of Support  Type of Support  Age Range Caseload FTE 
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Itinerant   Learning Support  14 to 17 7  0.4 

Location 1   Grade    Building Type 

CH High School  Senior High Building  A building in which General  

                                                                                    Education programs are operated 

Supplemental (<80%>20%) Learning Support  14 to 17 8  0.4 

Location 1   Grade    Building Type 

CH High School  Senior High Building  A building in which General  

        Education programs are operated 

Full-Time Sp. Education  Learning Support  14 to 17 2  0.2 

Location 1   Grade    Building Type 

CH High School  Senior High Building  A building in which General  

                                                                                    Education programs are operated 

 

Special Education Support Services 

 

 
 Title  

  

 Location  
  

 Teacher FTE  

 Classroom Paraeducators (2) 

Location: 
  

Cambria Heights High School 

Teacher Full Time Equivalent: 
  

2 

 Paraeducator Personal-Care 

Location: 

  

Cambria Heights Middle School 

Teacher Full Time Equivalent: 

  

1 

 Paraeducator Personal-Care 

Location: 

  

https://www.paplanning.org/District/88/SpecEdSupportService?sort=Title-desc
https://www.paplanning.org/District/88/SpecEdSupportService?sort=Location-asc
https://www.paplanning.org/District/88/SpecEdSupportService?sort=TeacherFTE-asc
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Cambria Heights High School 

Teacher Full Time Equivalent: 
  

1 

 Paraeducators Classroom (3) 

Location: 
  

Cambria Heights Middle School 

Teacher Full Time Equivalent: 
  

3 

 Paraeducators Classroom (4) 

Location: 
  

Cambria Heights Elementary School 

Teacher Full Time Equivalent: 

  

4 

 Paraeducators Personal-Care (4) 

Location: 

  

Cambria Heights Elementary School 

Teacher Full Time Equivalent: 

  

4 

 School Psychologist 

Location: 
  

All Buildings 

Teacher Full Time Equivalent: 
  

1 

 Special Education Director / Transition Coordinator 

Location: 
  

All Buildings 

Teacher Full Time Equivalent: 

1 
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Special Education Contracted Services 

 

 Title  
  

 Operator  
  

 Total Time  

 Intensive Interagency Coordination 

Operator: 
  

Intermediate Unit 

Amount of Time per Week: 
  

0.25 Hours 

 Occupational Therapist 

Operator: 
  

Outside Contractor 

Amount of Time per Week: 

  

3 Days 

 Occupational Therapist (Act 30) 

Operator: 

  

Intermediate Unit 

Amount of Time per Week: 
  

1 Hour 

 Physical Therapist 

Operator: 
  

https://www.paplanning.org/District/88/SpecEdContractedService?sort=Title-desc
https://www.paplanning.org/District/88/SpecEdContractedService?sort=OperatorTypeName-asc
https://www.paplanning.org/District/88/SpecEdContractedService?sort=TotalTime-asc
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Outside Contractor 

Amount of Time per Week: 
  

4 Hours 

 Social Worker 

Operator: 
  

Intermediate Unit 

Amount of Time per Week: 
  

1 Hour 

 Transition Planning Services 

Operator: 
  

Intermediate Unit 

Amount of Time per Week: 

  

0.25 Hours 

 Vocational Education (Admiral Peary Vo-Tech) 

Operator: 

  

Area Vocational Technical Schools 

Amount of Time per Week: 

  

5 Days 

 

 

 

 


